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ABSTRACT
CRITERIA FOR EVALUATION OF NEW COURSES IN 
SECONDARY HOME ECONOMICS
This study was concerned with the validation and 
application of criteria for evaluating new courses In 
home economics in public secondary schools.
A panel of 110 specialists in home economics and/or 
evaluation responded to the tentative criteria which con­
sisted of supporting Items listed under ten general char­
acteristics of a successful course. Their responses In­
dicated that only Item 9 under General Statement III, "The 
new course makes use of existing Home Economics facilities," 
should be deleted.
Subsequently, the remaining criteria were incorporated 
Into an instrument for application to twenty-five new courses 
that had been identified in Mississippi secondary schools.
The results indicated that the instrument based on the vali­
dated criteria could be used for determining the success of 
new courses in secondary home economics.
From the study the following conclusions were drawn:
1. The items which constituted the revised 
criteria are valid for the purpose of 
evaluating new home economics courses
in secondary schools.
The evaluative instrument based on the revised 
criteria can be used in evaluating new home 
economics courses in secondary schools.
CHAPTER I
INTRODUCTION
In the light of evolving social;, economic, and edu­
cational changes which characterize life today, all phases 
of education are being called upon to meet ever-changing 
demands.
Evidence of the schools' attempts to meet the challenge 
of a changing society can be found in the multiplicity of 
ideas that have been Incorporated Into the school program in 
recent years. These attempts to adjust programs to meet new 
needs and demands have had a tremendous impact upon all school 
personnel.1 In many Instances, the nature and soundness of 
these changes in the program are yet to be determined. Home 
economics at the high school level is no exception, as it is 
necessarily affected by changes in living patterns and occu­
pational opportunities.
Impetus for the Implementation of Innovative Ideas 
has come from many directions. Among the sources of in­
spiration, support, guidance, and pressure to innovate have 
been professional writers, professional organizations, lay 
and professional critics of education, parent groups,
1"Studies Focus on Impact of Innovations upon School
Organization,11 Research and Development perspectives (Eugene, 
Oregon: University of Oregon, Spring, 1968), p. 1.
2institutional self-studies of accrediting agencies, grants 
from individuals and foundations, and massive federal fund­
ing. The last factor has probably been most influential in 
effecting changes in many areas of the school program. In 
the area of vocational education, federal programs designed 
to educate persons for gainful employment and to help dis­
advantaged youth and adults have changed the focus of home 
economics to some extent in the direction of occupational 
areas.2
The necessity for changes in the school program is not 
in question. The Increased number of persons who are in 
need of a basic or continuing education, along with the 
rapidly expanding knowledge of man and the ever-increasing 
rate of development of resources, requires that use be made 
of this new knowledge and these resources for the education 
of all Individuals.  ^ This need for education calls for the 
active embracement of programs of change or innovation. 
Imaginative and creative courses must be implemented to 
take advantage of the new developments in today's changing
ii
society.
2Allene Cross, "Continuing Education: A Basic Belief
of Home Economics," American Vocational Journal, XLII 
(November, 1966), p. 18.
^Lester W. Nelson, "Challenge and Change," American 
Education Today, Paul Woodring and John Scanlon, editors 
(New York: McGraw-Hill Book Company, 1964), p. 198.
^Ibid., p. 201.
3Probably no period in the historical‘development of 
home economics has witnessed as many and as varied efforts 
to innovate as has the last five years. Many of these efforts 
to improve the program have involved fragments of older ideas 
or combinations of several existing programs. Many, however, 
represent distinct changes or new concepts in education.'’
With all of the changes that have been made and are 
presently being made, the question arises concerning the de­
sirability of these changes. New courses and progress do not 
seem to be synonymous. Hilgard says that not enough has been 
done in appraising carefully the strategies of innovations.
/r
Some groups have gone overboard for the novel and untried.
Lee and Dressel point out the insistent need for re­
examination and re-appraisal of all programs.^ O'Toole sug­
gests that a systematic and organized effort be made to pre­
pare guides for the review and evaluation of home economics
•’Mildred Wittich, "Innovations in Reading Instruction 
for Beginners," Innovation and Change in Reading Instruction, 
The 67th Yearbook of the National Society for the Study of 
Education (Chicago: University of Chicago Press, 1968),
p. 72.
£
Ernest R. Hilgard, "A Perspective on the Relationship 
Between Learning Theory and Educational Practices," Theories 
of Learning and Instruction, The 63rd Yearbook of the National 
Society for the Study of Education (Chicago: University of
Chicago Press, 1964), p. 4l4.
"^Jeannette Lee and Paul Dressel, Liberal Education and 
Home Economics (New York: Teachers1 College, Columbia Uni­
versity Press, 1963)> P* 62.
o
courses or programs funded by federal funds every five years.
The instruments being used generally to evaluate these 
programs are the Home Economics Section of the i960 Evaluative 
Criteria  ^and the Annual Descriptive Report of Program Activi­
ties for Vocational Education.10 However, neither instrument 
provides specific criteria for the innovative aspects of the 
home economics courses at the secondary level. Both instru­
ments are intended to evaluate the total home economics pro­
gram in the secondary schools.
In view of the adoption of many new courses in the home 
economics departments in many states, including Mississippi, 
attention needs to be given toward developing a method of 
assessing the value of these new courses if home economics 
teachers and school administrators are to meet the challenges 
of a changing society.
THE PROBLEM
"V
Statement of the Problem. The problem is the determi­
nation of valid criteria that are applicable in evaluating
®Lela O'Toole, "Vocational Education: Where We Are
and a Look Toward the Future" (talk presented at the National 
Home Economics Education Conference, Kansas City, Missouri, 
March 11, 1968), p. 25.
E^valuative Criteria, i960 Edition (Washington, D. C.: 
Cooperative Study of Secondary School Standards, i960).
10Annual Descriptive Report of Program Activities for 
Vocational Education (Washington, D. C.: Department of
Health, Education and Welfare, Office of Education, approval 
expires 6-30-68).
new home economics courses in public secondary schools.
Stated in question form, the problem has two parts, namely;
1. What criteria are valid in the evaluation 
of new home economics courses in public 
secondary schools?
2. Can the validated criteria be used success­
fully in evaluating new home economics 
courses in selected public secondary schools 
in Mississippi?
Importance of the Study. This study is important for 
the following reasons:
1. Personnel involved in home economics curricula 
could decide whether to continue new courses 
already In progress.
2. Personnel could move more cautiously and 
safely into a new course or practice.
3. Personnel could make better proposals to fund­
ing agencies for funds to implement newer 
ideas for change.
4. Personnel could secure evaluative data on 
these new courses for reporting to the fund­
ing agencies.
5. The criteria could serve as a guide to suggest 
changes in teacher training and in-service 
training programs.
6These criteria could also be used by persons in state 
departments of education, accrediting organizations, and 
funding agencies to establish guidelines for practices in 
schools with which they have contact.
Delimitations of the Study. The study was limited to 
the determination and application of valid criteria for 
evaluating home economics courses that were initiated during 
the past five years in public secondary schools. The vali­
dated criteria were intended for application to the following 
kinds of home economics courses:
1. Courses serving students in the secondary 
schools
2. Courses serving disadvantaged youth in after­
school or work-study programs
3. Courses serving adults in the realm of 
personal satisfaction or occupational 
skills and abilities
The application of the validated criteria was made 
to courses in twenty-five Mississippi secondary schools.
Definitions of Terms Used. Certain terms are used that 
relate to the evaluation of courses in the secondary home 
economics program or that have specific meanings in re­
lation to this study.
New Courses. This term refers to classes or courses
in home economics that have been initiated in the past five 
years to meet the changing needs of individuals and society.
It does not include major or minor changes made within 
existing classes or courses.
General Statement. The term, as used in the criteria, 
refers to a broad principle which describes briefly a 
characteristic of a successful course in secondary home eco­
nomics initiated during the last five years.
Evidence. The term, as used in the criteria, refers 
to each of the detailed descriptive statements which de­
lineate the characteristics of a successful course. The 
items of "evidence" were arranged under the "general 
statements."
Procedures Used in the Study. The following procedures 
were used in the Investigation:
1. A tentative list of criteria for evaluating 
the effectiveness of new courses in secondary 
school home economics was formulated and placed 
in ten categories under headings entitled 
"general statements".
2. A list of state and territorial supervisors 
of vocational home economics in the United 
States was procured.
3. A panel of qualified persons who were willing 
to participate in the study were identified
with the help of the home economics supervisors.
4. The tentative list of criteria was submitted to 
the panel for validation.
5. The validated items were incorporated into an 
evaluative guide for application to new courses 
in secondary school home economics.
6. The evaluative guide was applied to twenty- 
five new home economics courses in secondary 
schools in Mississippi.
7. Conclusions were drawn on the basis of the 
data collected.
Organization of the Remainder of the Study. The 
remainder of the study is presented in five chapters. A 
review of the literature is the content of Chapter II. The 
procedure is described in Chapter III. In Chapter IV, the 
data gathered In the validation process are presented. The 
application of the evaluative criteria to selected Mississippi 
schools Is described in Chapter V. In the final chapter, 
the summary and conclusions are presented.
CHAPTER II
REVIEW OF LITERATURE
The literature reviewed in this chapter is limited 
to studies and other data that relate to the evaluation of 
home economics courses and program. The reviews are pre­
sented in terms of the following topics: (1) studies de­
signed to evaluate specific content or a specific course,
(2) studies which are related to evaluation of a program 
or curriculum, and (3) selected scales for evaluating de­
partments and programs. Finally, the uniqueness of this 
study is shown.
Studies Designed to Evaluate Specific Content or a Specific 
Course
Evaluation of Specific Aspects of a Course or Courses. 
Several studies were reviewed which relate to evaluation of 
specific aspects of course content in home economics. One, 
completed by Jacklin in 19^73 tested a pupil’s depth of under­
standing of basic principles of food and nutrition. Although 
the evaluative data did not support her original hypothesis, 
the test produced has been found to be useful in appraising 
secondary school students' concepts and understanding of food
10
and nutrition.
Byrd in 1963 tested students * understandings of se­
lected concepts in child development. Concepts related to 
heredity, environment, maturation, readiness, learning, 
growth patterns, basic needs, individual differences, nor­
mality, socialization, and personality were included. Three 
hundred pupils in grades six and nine were used to show the 
potential of the instrument for testing at more than the
p
lower levels of understanding.
Dunn developed an instrument to measure marriage role 
expectations of adolescents. This inventory was designed to 
determine attitudes toward role expectations in the areas of 
homemaking, employment, education, personal characteristics, 
social participation, care of children, and authority .3
Moore and Holtzmann constructed inventories to ap­
praise attitudes of Texas youth in the areas of personal and 
family living, concerns and problems in family and personal 
living, and interests in family living. The appraisal scale 
was administered with success to a group of Texas youth.^
^Robert I. Ebel (ed.), Encyclopedia of Educational 
Research, Fourth Edition (New York: The MacMillan Company,
1969), p. 614.
2Ibid.
%arie S. Dunn, "Marriage Role Expectations of Adol­
escents," Journal of Marriage and Family Living, XXII (May, 
1965), pp. 99-111.
"*Ebel, o]D. cit., p. 6l4.
11
Spangler formulated an Instrument to test critical 
thinking in the area of family relationships, while a parallel 
test was formulated by Roth to test knowledge in the area of 
family living. The tests were administered to 100 high school 
Juniors, and a moderately high correlation was found to exist 
between critical thinking and knowledge in the area of family 
relationships.
Chadderton and associates developed the Just Suppose 
Inventory to measure the degree to which students accept other 
students from different family backgrounds. These backgrounds 
included broken families, farm families, parents with little 
education, low or high socio-economic level families, and 
families with different religious beliefs. When this was ap­
plied to juniors in college home economics education, it was 
found that scores varied significantly, depending on the kinds 
of experiences they had had with groups or in learning about
c
groups in church or college.
Evaluation of a Specific Course. In addition to the 
studies related to specific aspects of a course or courses, 
several studies were identified that pertained to evaluation 
of a total course or group of similar courses.
Duvall reviewed effectiveness reports of more than 
eighty "preparations for marriage" courses at both the secondary
5Ibid.
6Ibid.
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and college level. The procedure Included collecting student 
and alumni reactions to courses taken, testing for knowledge 
at the beginning and end of such courses, and administering 
standardized instruments to students in these courses and to 
matched groups before and after such a course. Her synthesised 
findings showed that students and graduates supported over­
whelmingly the value of these programs, and that measured evi­
dence showed favorable gains in interpersonal relationships 
and understandings of the content of the courses.^
Nelson and Jacoby evaluated twelve programs in New 
York State which trained food service workers and child care 
center aides for entry-level jobs. One portion of the study 
was concerned with evaluating these pilot programs by refining 
and developing an achievement test and several different in­
struments, including an employment scale, a waitress scale, 
a caterer scale, and an attitudes toward work scale. The 
second part of the study treated the twelve classes as one sam­
ple of students enrolled in occupational education and investi­
gated questions of general interest to vocational education.
It was found that most students at the conclusion of the pro­
gram showed acceptable attitudes and minimum employability 
characteristics and skills. Three-fourths of the group con­
sidered their strong background of basic home economics ex-
7ibid.
tremely helpful.
Johnson evaluated an experimental class preparing high 
school girls for entry-level jobs in food service. During one 
semester, fifteen girls were given both classroom and on-the- 
job experiences. Pre and post tests, administered to these 
girls, showed an increase in knowledge of employment practices, 
problem-solving ability, and recognition of personnel quali­
ties necessary for good job performance. Employer evaluation 
showed that the girls possessed positive attitudes toward 
criticism and work, had acceptable personnel qualities, and 
did satisfactory work.^
Steelman and Barbour administered a pre-test to stud­
ents in a beginning home economics course for the purpose of 
evaluating the pre-test. They concluded that evaluation and
measurement should be based on objectives and generalizations
10
for a particular course being tested.
Studies Related to Evaluation of a Program or Curriculum
Several studies reviewed related to the evaluation of
®Helen Y. Nelson and Gertrude P. Jacoby, "Evaluation 
of Secondary School Programs to Prepare Students for Wage 
Earning in Occupations Related to Home Economics," American 
Vocational Journal, XLIII (October, 1968), p. 37*
^Ebel, 0£. cit., p. 6l4.
10Virginia Steelman and Helen P. Barbour, "Evaluation 
of a Pretest for a Beginning Poods Course," Journal of Home 
Economics, LVIII (June, 1963), p. 421.
u
a collection of different courses in home economics. In a 
survey of seventeen colleges and universities in southern and 
southwestern states, Spencer undertook to identify strengths 
and weaknesses of home economics education curricula as seen 
by administrators and alumni. Administrators agreed that In­
creases in enrollment of undergraduate majors in home economics 
was satisfactory; that student-faculty ratio was sometimes too 
small for efficiency; that curricula were well balanced be­
tween liberal arts and subject matter courses; that low grade- 
point requirements in some institutions helped raise the status 
of home economics; and that home economics had decreased in 
status in today's re-evaluation of education. Alumni agreed 
that food and clothing courses had been the most valuable, 
that they had been well prepared for roles in the world of 
work, and that cultural courses had been of value in their 
everyday lives. 11
Shearer did an evaluation of one college core curricu­
lum to determine the (1) extent of faculty utilization of cur­
riculum theory in this revision, (2) recognition of faculty to 
dynamics of change, (3) extent of changes found to be evident 
in the curriculum, and (4) the extent of Impact of new core 
curriculum on students. The results were positive except in 
the area of materials developed.12
11Ebel, o]D. cit., p. 615.
12Ibid.
15
Monts and Lauscher studied a curriculum workshop pro­
gram in home economics for planning personnel qualities and 
opportunities for students learning for a certain performance. 
They found that a critical assessment of personnel was re­
quired, that Intelligent and rational planning was necessary, 
and means and methods for providing on-the-job education ap- 
propriate to the performance sought. J
In a committee evaluation of the entire vocational 
education program in Michigan, the findings relevant to home 
economics education Included several that concerned teacher 
preparation. Fifty responses showed that they felt the cur­
riculum had the necessary emphasis in all areas of science, 
communication skills, and education. Some felt a lack of 
emphasis in arts and philosophy. A considerable number felt 
too little emphasis had been given to certain areas of home 
economics. These areas included family relations, marriage, 
child development, home management, consumer education, and 
family economics. The respondents felt that adequate emphasis 
had been placed on foods and nutrition, clothing and textiles, 
housing, home furnishings, household equipment, and art and 
design.1^
In a study by Cross, first and second year home eco-
•^Elizabeth Monts and Florence Lauscher, "Exploring 
the Effectiveness of a Curriculum Workshop," Journal of Home 
Economics, LXI (January, 1969), P- 5^.
•^Ebel, OjD. cit., p. 615.
16
nomlcs teachers were questioned about the program that had 
prepared them to teach home economics. The majority felt 
they had been prepared for about two-thirds of their pro­
fessional activities. They felt they had not been adequately 
prepared in the areas of community relationships, working 
with boys, Future Homemakers of America responsibilities, ad­
visory council activities, and participation in the total
15
school program.
Review of Selected Scales for Evaluating Courses and Programs
In addition to the research studies presented in the 
preceding sections of this chapter, four evaluative scales 
for appraising home economics were reviewed. The scales were 
the Evaluative Criteria for Home Economics in Higher Education, 
the Blackwell and Arny Scales for Appraising High School Home 
Economics Programs, the Home Economics section of the Evalua­
tive Criteria prepared by the Cooperative Study of Secondary 
School Standards, and the Annual Report of Vocational Education 
prepared by Health, Education and Welfare.
Evaluative Criteria for Home Economics in Higher Edu­
cation. A committee of the American Home Economics Associa­
tion identified the characteristics of good college departments. 
Standards of excellence were formulated which spelled out in
15Ibid.
17
detail these characteristics. An evaluative scale was de­
veloped from these standards which could be used by depart­
ments to appraise programs and thus serve as a basis for 
departmental evaluation.
The scale consisted of large headings and supporting 
items. The respondent was instructed to mark the degree to 
which each characteristic was present in the program. The 
section headings and sub-headings were as follows:
I . The Philosophy and Purpose of the Department
A. Purpose of institution
B. Purpose of department
Home Economics Students
A. Objectives
B. Recruitment and admission
C. Student guidance
D. Measuring student growth
E. Student participation in activities
F. Placement and follow-up
The Home Economics Curriculum
A. Balance in curriculum offerings
B. Objectives of the curriculum
C. Learning experiences of the curriculum
D. Appraisal of learning
•^Ival Spafford (ed.), Home Economics in Higher 
Education (Washington, D. C.: American Home Economics
Association, 19^9), p. V.
IV.
V.
VI.
VII -
VIII.
18
E . Leadership in curriculum building 
P. Home economics and general education 
Professional Curricula in Home Economics
A. Nature of the professional program
B . Breadth of the professional program
C. Soundness of the professional program 
Home Economics Teaching
A. Characteristics of good college teaching
B. Teaching procedures and aids
C . Conditions favorable to good teaching 
The Home Economics Staff
A. Composition of the staff
B. Faculty organization
C . Conditions of faculty service
D. Selection and promotion of staff members
E. Professional growth 
Physical Facilities
A. General characteristics of physical 
facilities
B. Physical facilities needed for education 
for home and family life
C . Physical facilities in relation to 
specific professional curricula
D. Library facilities 
Administration of Home Economics
A. General administration of home economics
19
B. Administration within home economics 
C . Democracy in administration 
At the end of each large section was a summary form 
for evaluating that section. It incorporated a five-point 
rating scale to indicate the degree to which standards con­
tained in the section were being met by the department.
The scale could be used by the department personnel 
for self-evaluation or by any outside person or group to 
evaluate the program of a particular home economics depart­
ment
The Blackwell and Arny Scales for Appraising High 
School Home Economics Programs. This scale, developed by Black- 
well, was used by Arny to measure the effectiveness of twenty 
high school programs in Minnesota. The scale was constructed 
so as to allow a person to check one of three possible answers 
when applying a standard. The answers were in the form of 
descriptive statements which indicated the degree to which 
the standards were being met by a particular department.
The scale had 110 characteristics classified in four 
checklists. The four main classifications, with samples of 
characteristics under these, are listed below:
I . Space and Equipment
A. General characteristics of the home-
17Ibid., pp. 141-177.
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making department
B. Facilities for teaching meal planninga 
food preparation and service
C. Facilities for teaching home care of 
the sick and first aid
II. Books„ Bulletins3 and Pamphlets
A. Reference materials
B. Illustrative materials
III. Scope of Program
A. School experiences
B. Home and community experiences
IV. Participation in Special Activities
A. School lunch
B. Future Homemakers of America
C. Community service
The scale was designed to be applied to schools for 
self-appraisal purposes or to be used by visiting individuals 
or groups to evaluate a specific home economics program.
Evaluative Criteria. The Evaluative Criteria were 
prepared by research workers and their assistants and then 
submitted to specialists or consultants in the field of 
secondary education for their scrutiny and suggestions.
^ d a r a  Brown Arny;, The Effectiveness of the High 
School Program in Home Economics 3 A Report of a Five-Year 
Study of Twenty Minnesota Schools (Minneapolis: Uni­
versity of Minnesota Press^ 1952), pp. 304-306.
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Approximately 150 consultants were used in this work.
In the section on home economics, the characteristics 
were classified under six major headings as follows:
I . Organization 
II, Nature of Offerings
III. Physical Facilities
IV. Directions of Learning
V. Outcomes 
VI, Special Characteristics of Home Economics
The first four sections employed the same format con­
sisting of a checklist with a limited number of statements. 
The evaluator indicated on a seven-point scale the degree to 
which the program met the criteria.
Section V, or "Outcomes," had no checklist. Instead, 
questions such as, "To what extent do pupils understand per­
sonal and social values In successful family life?" were used 
to arrive at evaluations.
Section VI, or "Special Characteristics of Home Eco­
nomics," consisted of two broad questions with space for 
answers . The two general statements were:
1. In what respect is home economics most satis­
factory and commendable?
2. In what respect is there greatest need for 
improving home economics?
The scale was designed to be used both for self- 
study and also for evaluation by an outside committee of
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specialists and consultants In the field .**-9
Annual Report of Vocational Education. The Department 
of Health, Education and Welfare developed criteria for use of 
state level vocational education personnel in evaluating re­
imbursed programs in home economics as well as other areas of 
vocational education in their states . The scale was divided 
into five separate areas, as follows:
I . Number and Type of Schools Offering Vocational 
Education Programs
II. Expenditure of Funds for Vocational Education 
by Purpose
III. Number of Teachers In Vocational Education 
Programs and Local Vocational Personnel
IV. Enrollment in Vocational Education Programs
V. Annual Descriptive Report of Program Activi­
ties for Vocational Education 
The first four divisions of the report are limited to 
count only and are not concerned with degrees of accomplish­
ment. The fifth section suggests guidelines for a narrative 
report but does not give specific characteristics that are 
expected to be met to some degree in the program. It is 
concerned with a narration of the state’s growth and accom-
•^Evaluative Criteria, i960 Edition (Washington, D. C.: 
Cooperative Study of Secondary School Standards, i960),
pp. 115-122.
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plishments in the vocational education programs and areas that
make up this program.
The report form was intended for self-evaluation
purposes as well as for reporting to the Department of Health,
Education and Welfare concerning activities related to re-
20imbursed programs in the state.
Uniqueness of Evaluative Criteria Developed in This Study
This study was designed to validate criteria that are 
applicable to new courses in secondary school home economics. 
Unlike the first group of studies, this one is not concerned 
with isolated course content. Unlike the second group, it 
is not designed with any particular course or group of similar 
courses in mind other than the characteristic of being ’’new." 
Unlike the third group of studies, this one is not designed 
to evaluate a program or a curriculum. Instead, the scale 
developed in this study was designed to be applied to new 
courses initiated within the framework of the existing home 
economics programs or curricula. Mo scale or study was located 
that duplicated the present effort in the area of home eco­
nomics at the secondary school level.
PDAnnual Descriptive Report of Program Activities 
for Vocational Education (Washington, D . C .: Department
of Health, Education and Welfare, Office of Education, 
approval expires 6-30-68), pp. 1-10.
CPIAPTER III
PROCEDURES
The procedures used in the study included the formu­
lation of a tentative set of statements for use in evaluating 
new courses in secondary school home economics, the vali­
dation and organization of the items into an evaluative guide, 
the application of the Instrument to new courses In selected 
Mississippi schools, and the drawing of conclusions on the 
basis of the data gathered.
I. FORMULATING THE TENTATIVE CRITERIA
The tentative evaluative instrument emerged as a re­
sult of a study of available materials in the areas of meas­
urement and home economics appraisal. As recurring ideas were 
identified, statements were formulated to describe the de­
sirable characteristics of new courses in home economics.
The resulting list of items was then organized Into ten cate­
gories and each category was headed by a "general statement" 
which consisted of a broad principle that described briefly 
a characteristic of a successful course. These ten categories 
were Identified as follows:
I . The new course Is consistent with the 
philosophy of the school and community.
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II. Adequate preparation for effective imple­
mentation of the new course was made .
III. The new course operates within the existing 
Home Economics program.
IV. The curriculum for the new course is de­
signed to meet the needs of the students .
V. The curriculum for the new course is de­
signed to meet community needs.
VI. Adequate and qualified Instructors are 
available for conducting the course.
VII. Methodology employed by each instructor is
consistent with what is known about learning 
and human growth and development.
VIII. Instructional materials and facilities are 
adequate for a successful course.
IX. Administrative leadership and organizational 
arrangements are conducive to the success of 
the new course.
X. The anticipated outcomes of the course have 
been, or are being, realized.
Under each statement specific items were Identified 
as evidence or support of the specific category. The origi­
nal set of criteria as developed prior to validation by a 
panel of experts is presented in Appendix D .
These criteria, as originally conceived, were designed
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to apply to new courses in secondary education, such as:
A. Courses serving students in secondary schools
1. Specialized classes in one subject 
matter area
2. Cooperative classes with ratio of 
class study and on-the-job training
3 . Classes for exceptional students
4 . Classes in personal development and
management to help participants be­
come more employable
5. Semester subject matter classes
6. Special classes for the college-bound 
student
7. Classes in occupational skills and 
abilities for local employment
B. Courses serving disadvantaged youth in after­
school or work-study programs
1. Classes for special groups on the job
2. Cooperative study with division of 
time between academic study and vo­
cational skills and abilities
3. Courses designed for occupational skills 
and abilities for employment purposes
4. Courses in personal development to help 
make each individual become more employable
C. Courses serving adults in the realm of 
personal satisfactions and occupational 
skills and abilities
1. Classes for development of skills and 
abilities for home and family
2. Classes for occupational skills and 
abilities for future employment
3. Classes for development of skills and 
abilities for increased Job performance
The tentative criteria in various stages of production 
were reviewed by persons in the fields of home economics and 
evaluation at Louisiana State University and the University of 
Southern Mississippi. Their suggestions and advice were re­
flected in the instrument submitted to the panelists.
II. VALIDATION OF THE CRITERIA
In validating the criteria the following steps were
taken:
1. Selecting a panel of experts
2. Securing reactions on a trial basis
3. Securing responses from the panelists 
*1. Compiling the data
5. Revising the criteria for use as an 
evaluative instrument
Selecting a Panel of Experts
The state and territorial directors of vocational
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home economics were identified and asked to assist with the 
study. A letter with a self-addressed card (see Appendix A) 
was mailed to each of the directors asking that he serve as 
a panelist and that he name two other persons in the field 
of home economics or evaluation in his state or territory 
who might he qualified and willing to assist by responding 
to the items in the tentative evaluative guide.
The letters were addressed to fifty-three directors 
representing the fifty states and the territories of Puerto 
Rico, the Virgin Islands, and the District of Columbia.
The returns from these cards showed that fifty, or 
94 per cent, of the fifty-three cards sent out were returned.
From these cards, a list of 132 names was compiled. 
These names included directors of vocational home economics, 
college personnel in home economics, supervisory personnel on 
a state level in home economics, and college personnel from 
other subject matter areas.
To the names secured from the cards, fifteen names of 
persons suggested by members of the student's graduate com­
mittee and thirteen names of persons known to the writer as 
having had experience in formulating criteria for purposes 
of evaluation were added to the list, providing a total of 
160 persons to serve on the jury panel.
Securing Reactions on a Trial Basis
Prior to sending out the tentative criteria, five
people who had experience in evaluating existing home eco­
nomics programs were asked to react to the materials. Four 
of the respondents were in college teaching, with three 
holding degrees in Home Economics Education and one having a 
terminal degree in Guidance. The fifth respondent held a 
supervisory position in Vocational Home Economics. After the 
intent of the tentative criteria was explained to this group, 
they studied the form and, upon checking it and making sug­
gestions, returned the list of tentative criteria to the 
writer. The use of the word "program11 in the original draft 
was questioned by all respondents, as they felt the connotation 
of this word to people in home economics would encompass an 
entire program of home economics in a school rather than 
individual courses in home economics. The suggestion of the 
word "course" was made by a majority of the group, and this 
change was made on the form mailed to the panelists.
Securing Responses from the Panelists
The tentative list of criteria, with a covering letter 
explaining the intent of the study and accompanied by a self- 
addressed, stamped envelope, was mailed to the 160 persons 
who met the qualifications as experts in the field of evalua­
tion.
At the end of a seven-week period, a follow-up post­
card was sent, stating the need of the writer to have as many 
forms returned as possible, and asking the cooperation of the
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respondents in returning the materials if they had not already 
done so. Twelve days after these postcards were sent out, 
the returns were tallied and analysed. One hundred and nine­
teen replies, or 7^.^ per cent, of the number mailed were re­
turned. Nine of the returned forms were not used since the 
respondents indicated a lack of sufficient knowledge to answer 
many of the individual items. One hundred and ten replies, or 
68.7 per cent, were considered usable and were included in the 
data.
Compiling the Data
Information supplied by the forms was converted to 
numerical data on the following point basis: 
if if considered essential 
3 if considered valuable 
2 if considered recommended 
1 if considered non-essential 
0 if considered irrelevant
The numerical values of the responses to each item 
were averaged and the averages resulting provided the basis 
for refining the criteria. If the item averaged less than 
two (2.0), It was deleted as a supporting statement. The 
items with a point average of two (2.0) or more were retained 
for use in the refined Instrument.
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Revising the Criteria for Use as an Evaluative Instrument
The refined statement of criteria for evaluating new 
home economics courses in secondary schools was the result 
of a compilation of the responses of the panelists and the 
addition of procedures to he used by school personnel in 
indicating the extent to which each criterion is being met 
by the new course.
The responses of the panelists determined which of 
the supporting statements were to be retained. The statements 
that received a numerical rating of two (2.0) when averaged 
were incorporated in the final instrument.
In order to make the criteria applicable in evaluating 
new courses3 it was necessary to change the type of responses 
so as to indicate the extent to which a course met each cri­
terion. Accordingly, the following scale was devised:
X not applicable
0 not at all
1 very little
2 some
3 fair amount
U extensively
The directions for interpreting the responses of 
an evaluator or evaluators specified that the ratings given 
to the supporting statements under each general statement 
should be averaged in order to determine the quality of the
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new course in each of the ten categories which constituted 
the evaluative criteria. The following scale of ratings 
. was to be used for point value averages applied to each 
"general statement," or category:
4 very superior,. when average rating is 3.50 or above 
3 superior, when average rating is 2.50 to 3.49 
2 average, when average rating is 1.50 to 2.49 
1 inferior, when average rating is .50 to 1.49 
0 very inferior, when average rating is 0 to .49 
In Appendix F are presented the validated criteria 
as applied to twenty-five public high schools in Mississippi.
III. APPLYING THE INSTRUMENT
For the purpose of applying the revised criteria as 
an evaluative instrument, twenty-five secondary schools were 
selected at random from the three Vocational Home Economics 
Districts in Mississippi. Each of the schools had added at 
least one new course in home economics during the last five 
years. Eight schools were selected in the northern district, 
eight in the central, and nine in the southern district. The 
refined instrument was applied to a new course in each of the 
selected schools. The courses evaluated were a cross-section 
of the ones implemented in the state during the past five 
years.
The content interpretation and procedure for appli-
cation of the revised criteria were discussed with the three 
vocational home economics supervisors of the Mississippi 
State Department of Education. These supervisors checked 
the supporting items on the criteria from reports and visits 
to the selected schools . A conference was held with each 
district supervisor to complete the evaluation prepared on 
each of the selected courses.
CHAPTER IV
VALIDATION OP THE CRITERIA
In Chapter IV data have been compiled and analyzed in 
terms of responses made by a panel of experts representative 
of all geographic areas. In addition, data have been pre­
sented in tabular form on the basis of ten general statements 
and supporting items associated with each general criterion.
In each table the number of responses for each of 
the supporting items is presented. An average weight as de­
termined on the basis of individual responses has been cal­
culated for each supporting item as well as a composite score 
for the general statements.
The Respondents. The responses of 110 panelists were 
used in this study. A total of 160 persons constituted the 
panel. Of this number, 119 responded and, ultimately, 110 
replies, or 68.7 per cent, were used.
The Procedures Used. The preliminary form consisted 
of tentative criteria arranged in terms of ten general state­
ments . Each of the general statements was followed by de­
tailed supporting items intended as "evidences" of support 
for the general statements. The panel was requested to indi­
cate the degree to which each item supported the general
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statement under which it was placed. This was accomplished 
by checking the column which best represented the opinion of 
the panelist in each' case. The columns were labeled 0 for 
"irrelevantj" 1 for "non-essential," 2 for "recommended," 3 
for "valuable," and 4 for "essential."
In tabulating the results, a point value was assigned 
to each of the responses. A point value of four (4) was given 
for each item checked "essential," three (3) for each checked 
"valuable," two (2) for "recommended," one (1) for "non-essen­
tial," and zero (0) for "irrelevant." The point values as­
signed each supporting statement by the panelists were averaged 
and items that exceeded a point value of two (2) were retained 
for inclusion in the refined statements of the criteria for 
evaluating new courses in home economics.
General Statement I . The responses to the supporting 
items for General Statement I, "The new course is consistent 
with the philosophy of the school and community," are shown 
in Table I.
Each of the twelve supporting items under General 
Statement I had a rating exceeding two (2). The range of the 
ratings of the items was from 2.5 to 3.5. Item 4, "The ob­
jectives are accepted by the school administrators (principals, 
assistants) at the school level," had the highest rating, 3.5. 
Item 11, "The operation of the course conforms to existing 
social patterns in the community," had the lowest rating (2.5)
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TABLE I
RESPONSES BY WEIGHTED CATEGORIES OP SUPPORTING
ITEMS AS SHOWN UNDER GENERAL STATEMENT I
S I Essential
N
Valuable
N
Recommended
N
Non
Essential
N
Irrelevant
N
A R
1 6o 20 27 1 2 3.2
2 19 50 29 8 4 2.6
3 57 22 21 6 4 3.1
4 75 27 6 1 1 3.5
5 65 32 11 1 1 3.4
6 24 47 30 7 2 2.7
7 6 5 19 19 3 4 3.2
8 63 28 14 3 2 3.3
9 69 24 15 1 1 3.4
10 20 51 30 8 1 2.7
11 24 40 25 12 9 2.5
12 70 26 6 5 3 3.4
*Key to abbreviated table headings:
S I Number of the supporting item
N Number responding in category
A R Average weight given to each criterion 
by panel
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of any of the evidences listed.
The ratings for the other supporting items were:
Item 5. "The objectives are accepted by the
school administrators (superintendenta 
staff) at the system level." (3.4)
Item 9. "The design of the course has the support
of the administrators (principal., as­
sistants) at the school level." (3.4)
Item 12. "The operation of the course is within the 
economic assets of the resources available 
to the school and community." (3.4)
Item 8. "The design of the course has the support
of the administrators (superintendenta 
staff) at the system level." (3.3)
Item 1. "The objectives are consistent with the
stated philosophy of the school faculty." 
(3.2)
Item 7. "The design (organization and operation)
of the course has the official support of 
the school board." (3.2)
Item 3. "The objectives are consistent with the
policies of the school board." (3.1)
Item 6. "The objectives are accepted by the
faculty of the school in which the program 
is operating." (2.7)
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Item 10. "The design of the course has the support 
of the faculty." (2.7)
Item 2. "The objectives are consistent with the 
generally accepted beliefs of the com­
munity population." (2.6)
General Statement II. The responses related to 
General Statement II, "Adequate preparation for effective 
inplementation of the new course is made ," are shown in 
Table II .
Each of the twelve supporting items under General 
Statement II had a rating exceeding two (2.0). The range was 
from 2.5 to j .7.
Item 11, "The course design incorporates enough flexi­
bility to meet the changing needs and conditions," was given 
the highest rating (3.7), while Item 12, "Plans for indoctri­
nation of prospective students are a part of the design," had 
the lowest rating (2.5). Of some importance was the fact that 
twenty-four panelists suggested that the word "indoctrination" 
in Item 12 be changed as it was the consensus that the con­
notation did not express the exact meaning of the item.
The ratings of the remaining supporting items were 
as follows:
Item 4. "The objectives and design of the proposed 
course are carefully interpreted to the 
school administrators involved." (3.6)
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TABLE II
RESPONSES BY WEIGHTED CATEGORIES OP SUPPORTING
ITEMS AS SHOWN UNDER GENERAL STATEMENT II
S I Essential
N
Valuable
N
Recommended
N
Non
Essential
N
Irrelevant
N
A R
1 76 22 10 0 2 3.5
2 35 48 17 5 5 2.9
3 62 24 13 7 4 3 .2
4 84 18 6 0 2 3.6
5 49 45 14 1 1 3.2
6 38 46 21 4 1 2.9
7 47 45 13 2 3 3.1
8 84 19 4 1 2 3.6
9 36 52 18 2 2 3.0
10 66 32 10 1 1 3.4
11 88 16 3 1 2 3.7
12 43 25 15 7 20 2.5
#Key to abbreviated table headings:
S I Number of the supporting item
N Number responding in category
A R Average weight given to each criterion 
by panel
Item
Item
Item
Item
Item
Item
Item
Item
Item
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8. "Plans for evaluating the proposed course 
are a part of the design." (3.6)
1. "A survey of community needs and resources 
precedes initiation of the new course."
(3.5)
10 . "Adequate resources for implementation of 
the course are assured prior to its initi­
ation." (3.4)
3. "The objectives and design of the proposed
course are officially approved by the 
school board." (3.2)
5. "The objectives and design of the proposed 
course are carefully interpreted to parents 
and others in the community." (3.2)
7. "An advisory board of community leaders, pro­
fessional personnel, and students partici­
pate in planning for the new course." (3.1)
9. "A continuous program of public interpre­
tation is included in the design." (3.0)
2. "A survey of the opinions of local pro­
fessional personnel regarding the need 
for the proposed course precedes its 
initiation." (2.9)
6. "The objectives and design of the proposed 
course are carefully interpreted to the 
school faculty." (2.9)
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General Statement III. The responses to the supporting 
items for General Statement III, "The new course operates within 
the existing Home Economics program,11 are shown in Table III, 
Twelve of the supporting items under General Statement 
III had an average rating exceeding two (2.0). The highest 
rating was given to Item 13, "Time allocations are adequate 
to fulfill the requirements of the particular course," while 
the lowest was given to Item 9, "The new course makes use of 
existing Home Economics facilities." The rating of Item 13 
was 3.5 and that of Item 9 was 1.5.
In addition to Item 13, the following had average 
ratings exceeding a point value of two (2.0):
Item 1. "The course relates to vocational or occu­
pational needs of the students in the area 
of Home Economics." (3.3)
Item 2. "The course Is administered through the
Home Economics department." (3.0)
Item 4. "Directives from the administration for
operating the course are channeled 
through the office of the Home Eco­
nomics head." (3.0)
Item 6, "The scheduling of the new course is ac­
complished without conflict with the exist­
ing Home Economics program." (2,8)
Item 3. "The head of the Home Economics department
is responsible for instructing the students
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TABLE III
RESPONSES BY WEIGHTED CATEGORIES OF SUPPORTING
ITEMS AS SHOWN UNDER GENERAL STATEMENT III
S I Essential Valuable Recommended
Non
Essential Irrelevant A R
N N N N N
1 72 20 8 4 6 3.3
2 65 18 10 8 9 3.0
3 58 13 14 12 13 2.7
4 60 20 14 8 8 3.0
5 43 26 16 6 9 2.6
6 55 16 20 12 7 2.8
7 42 17 29 16 6 2.6
8 33 17 21 23 16 2.1
9 14 13 26 33 24 1.5
10 24 28 33 12 13 2.3
11 22 30 26 16 11 2.2
12 24 50 23 7 6 2.6
13 88 13 7 0 2 3.5
*Key to abbreviated table headings:
S I Number of the supporting item 
N Number responding in category 
A R Average weight given to each criterion 
by panel
or coordinating the efforts of those who 
do the instructing." (2.7)
Item 5. "Data gathered for evaluative and other 
purposes are furnished through the Home 
Economics department head." (2.6)
Item 7- "The budget for the new course is incorpo­
rated in the budget of the Home Economics 
department." (2.6)
Item 12. "The new course utilizes the services of 
other departments in the school." (2.6) 
Item 10. "Additional facilities required for the
new course can be utilized also by students 
In the existing program." (2.3)
Item 11. "The new course makes use of existing super 
visory personnel In Home Economics." (2.2)
General Statement IV. The responses to the items sup 
porting General Statement IV* "The curriculum for the new 
course is designed to meet the needs of the students*" are 
shown in Table IV.
Each of the twelve supporting items under General 
Statement IV had a rating exceeding two (2.0). The range of 
the ratings was from 3.1 to 3.8. Item 12, "The curriculum 
is planned to accomplish the identified objectives of the 
course," had the highest rating (3.8), while Item 8, "The 
curriculum Is designed to foster an appreciation for con-
TABLE IV
RESPONSES BY WEIGHTED CATEGORIES OP SUPPORTING
ITEMS AS SHOWN UNDER GENERAL STATEMENT IV
S I Essential Valuable Recommended
Non
Essential Irrelevant A R
N N N N N
1 88 12 6 1 3 3.7
2 71 30 8 0 1 3.5
3 53 33 18 4 2 3.2
4 79 12 10 4 5 3.4
5 69 28 12 0 1 3.5
6 70 19 17 2 2 3.4
7 68 29 9 1 3 3.4
S 44 39 24 1 2 3.1
9 51 31 24 2 2 3 .1
10 70 24 6 4 6 3.3
11 78 20 6 2 4 3.5
12 100 7 2 0 1 3.8
*Key to abbreviated table headings:
S I Number of the supporting item
N Number responding in category
A R Average weight given to each criterion 
by panel
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tlnuing education," and Item 9 S "The curriculum is designed 
to improve communication skills needed by s t u d e n t s h a d  a 
low rating of 3.1.
The remaining supporting Items had the following
ratings:
Item 1. "The vocational needs of the students 
are identified prior to planning the 
detailed curriculum for the new course." 
(3.7)
Item 2. "The emotional-social needs of the
students are identified prior to plan­
ning the detailed curriculum for the 
new course (3 .5)
Item 5. "The curriculum is planned to meet the
identified emotional and social needs 
of the students." (3.5)
Item 11. "The curriculum is designed to help the 
students to acquire appropriate under­
standings and attitudes they need for 
proficiency on the job." (3.5)
Item 4. "The curriculum is designed to meet the
identified vocational needs of the 
students enrolled." (3.4)
Item 6. "The curriculum is geared to the intel­
lectual status of the students." (3.4) 
Item 7. "The curriculum is designed to meet the
46
needs of the students for problem-solving 
skills." (3.4)
Item 10. "The curriculum is designed to help the
students to gain the appropriate vocational 
and occupational skills they need." (3.3)
Item 3. "The intellectual status of the students 
is identified prior to planning the de­
tailed curriculum for the new course."
(3.2)
General Statement V. The responses related to General 
Statement V, "The curriculum for the new course is designed 
to meet community needs," are shown in Table V .
Each of the ten supporting items under General State­
ment V had a rating exceeding two (2.0). The range of the 
ratings was from 2.6 to 3.5. Item 3j "Opportunities are pro­
vided for modifying the curriculum as community needs change,"
had the highest rating, 3.5. Item 9, "An analysis of the ex­
tent of enrollments in individual new courses is used as a
guide for meeting community needs," was the only supporting 
statement with a rating under 3.0. It had a rating of 2.6.
The remaining supporting items had the following
ratings:
Item 1. "An analysis of job opportunities for
which the course would provide preparation 
precedes the initiation of the course or
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TABLE V
RESPONSES BY WEIGHTED CATEGORIES OP SUPPORTING
ITEMS AS SHOWN UNDER GENERAL STATEMENT V
S I Essential
N
Valuable
N
Recommended
N
Non
Essential
N
Irrelevant
N
A R
1 80 15 5 0 10 3.4
2 80 17 5 0 8 3.4
3 77 21 8 1 3 3.5
4 45 41 19 1 4 3.1
5 51 39 13 0 4 3.2
6 48 43 13 1 5 3 .2
7 39 43 17 4 7 3 .1
8 56 40 8 0 6 3.3
9 31 34 30 8 19 2.6
10 35 41 36 2 6 3.0
*Key to abbreviated table headings:
S I Number of the supporting item
N Number responding in category
A R Average weight given to each criterion 
by panel
Item 2
Item 8
Item 5
Item 6
Item 7
Item 10
General
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class." (3.4)
"An analysis of the specific skills, under­
standings, and attitudes needed for suc­
cessful performance on the job precedes 
the planning of the curriculum for the 
course." (3.4)
"Where possible, cooperative arrangements 
for work-study experiences are provided 
the students." (3.3)
"An advisory committee which includes 
community leaders gives direction to the 
course content." (3.2)
"Specialists representing industries and 
businesses related to the new course are 
utilized in instructional aspects of the 
course as appropriate," (3.2)
"Facilities made available by community 
industries and businesses are utilized 
fully." (3.1)
"A cooperative arrangement for use of 
facilities of related departments is 
made for the Implementation of courses 
based on determined needs in the com­
munity." (3.0)
Statement VI. The responses to the items
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supporting General Statement VI, "Adequate and qualified 
instructors are available for conducting the course ," are 
shown in Table VI.
Each of the twelve supporting items under General 
Statement VI had a rating exceeding two (2.0). The range 
of the ratings of these twelve supporting items was from 
2.1 to 3.3. Item 5a "Each instructor is familiar with the 
vocational and occupational opportunities in the community," 
Item 6, "Each Instructor Is familiar with community economics 
and social conditions," Item 10, "Guidance personnel at the 
local and system levels work in close cooperation with the 
instructors in the new course," and Item 12, "Each Instructor 
possesses the basic skills that are expected outcomes for 
participants in the new course," had the highest rating with 
a 3.3 average. Item 11, "Each instructor holds a regular 
state certificate In a field closely related to his responsi­
bilities in the new course," had the lowest rating, 2.1.
The ratings of the remaining supporting Items were 
as follows:
Item 4. "Each Instructor has basic knowledge of
and experience with the age group en­
rolled in the course." (3.2)
Item 8. "Each instructor takes advantage of avail­
able in-service opportunities related to 
the school and the new course." (3.2)
Item 9. "Local and state supervisory personnel
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TABLE VI
RESPONSES BY WEIGHTED CATEGORIES OF SUPPORTING
ITEMS AS SHOWN UNDER GENERAL STATEMENT VI
S I Essential Valuable Recommended
Non
Essential Irrelevant A R
N N N N N
1 51 37 16 2 4 3.1
2 42 24 24 10 10 2.7
3 49 21 28 3 9 2.9
4 53 31 24 0 2 3.2
5 57 38 10 0 5 3.3
6 57 37 12 1 3 3.3
7 20 23 48 12 7 2.3
8 51 39 17 0 3 3.2
9 50 40 16 2 2 3.2
10 55 38 15 1 1 3.3
11 24 23 28 15 20 2.1
12 66 26 10 7 1 3.3
*Key to abbreviated table headings:
S I Number of the supporting item
N Number responding in category
A R Average weight given to each criterion 
by panel
51
in the area are utilized in guiding and 
improving the course." (3.2)
Item 1. "Each instructor has had experience on
the job or previous teaching experience 
in the field covered by the new course."
(3.1)
Item 3. "The pupil-teacher ratio is no higher
than state and regional accrediting 
agencies allow in Home Economics 
courses." (2.9)
Item 2. "Each instructor holds a regular state
certificate in Home Economics." (2.7) 
Item 7- "Each instructor belongs to his local,
state, and national professional organi­
zations related to his area of special­
ization." (2.3)
General Statement VII. The responses related to 
General Statement VII, "Methodology employed by each in­
structor is consistent with what is known about learning and
human growth and development," are shown in Table VII.
Each of the thirteen .supporting items under General 
Statement VII had a rating exceeding two (2.0). The range 
of the ratings was from 3.2 to 3.6.
The highest rating was given to four supporting items 
Item 1, "The methods used help each student to experience sue-
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TABLE VII
RESPONSES BY WEIGHTED CATEGORIES OP SUPPORTING
ITEMS AS SHOWN UNDER GENERAL STATEMENT VII
S I Essential
N
Valuable
N
Recommended
N
Non
Essential
N
Irrelevant
N
A R
1 83 22 3 1 1 3.6
2 78 30 1 0 1 3.6
3 73 30 5 1 1 3-5
4 55 38 14 1 2 3.3
5 55 33 15 4 3 3.2
6 54 38 11 3 4 3.2
7 78 26 4 1 1 3.6
8 83 17 6 1 3 3.6
9 73 24 11 0 2 3.5
10 68 31 10 0 1 3.5
11 50 42 15 1 2 3.2
12 70 31 8 0 1 3.5
13 55 35 15 2 3 3.2
*Key to abbreviated table headings:
S I Number of the supporting item 
N Number responding in category
A R Average weight given to each criterion 
by panel
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cess," Item 2, “The experiences provided the students are 
varied sufficiently to challenge each participant," Item 7}
"The students assist in evaluating their own achievement," 
and Item 8, "Testing techniques used are appropriate to the 
individual student and the situation." They tied for the 
highest rating with 3.6 . Four items also tied for the low 
rating of 3.2: Item 5, "Understanding precedes practices on
a skill," Item 6, "Motivation emphasizes the joy of being 
successful rather than receiving extrinsic rewards," Item 11, 
"Emphasis is placed on learning how to learn," and Item 13, 
"Emphasis is placed on psychomotor as well as the other domains 
of learning.
The ratings of the remaining supporting items were 
as follows:
Item 3. "Each student is helped to see he Is ex­
periencing success." (3*5)
Item 9. "Individual records of progress are
maintained for each student." (3.5)
Item 10. "The Instructors guide the students to 
the use of problem-solving procedures 
with the course content." (3-5)
Item 12. "Emphasis Is placed on the affective
as well as the cognitive domain of 
learning." (3.5)
Item 4. "The students assist in making plans
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their own activities," (3.3)
General Statement VIII. The responses to the Items 
supporting General Statement VIII, "Instructional materials 
and facilities are adequate for a successful course ," are 
shown in Tahle VIII.
Each of the twelve supporting items under General 
Statement VIII had a rating exceeding two (2.0). The range 
of the ratings was from 3.0 to 3.7.
Two of the supporting Items had the highest rating 
of 3.7- The two were Item 7 a "Space available for instruction 
is sufficient to meet the needs of the students enrolled," 
and Item 10, "Equipment being used Is kept in good repair for 
daily usage." Item 1, "Each instructor prepares teaching 
materials for use in the course," had a low rating of 3.0.
The remaining supporting items had ratings as shown
below:
Item 6. "Special equipment needed in conducting
the course is available in sufficient 
quantity for the number of students 
participating." (3.6)
Item 8. "Facilities used are adequately lighted,
heated, and ventilated." (3.6)
Item 2. "Appropriate films, filmstrips, flat
pictures, models, charts, and graphs 
are available for use by the Instructors." 
(3.5)
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TABLE VIII
RESPONSES BY WEIGHTED CATEGORIES OP SUPPORTING
ITEMS AS SHOWN UNDER GENERAL STATEMENT VIII
S I Essential
N
Valuable
N
Recommended
N
Non
Essential
N
Irrelevant
N
A R
1 ^9 27 21 10 3 3.0
2 67 37 5 0 1 3.5
3 62 36 11 0 1 3.4
if 75 28 4 1 1 3.5
5 61 34 13 0 2 3.4
6 81 19 8 0 1 3.6
7 83 22 4 0 1 3.7
8 79 22 7 1 1 3.6
9 53 38 16 2 1 3.3
10 84 20 5 0 1 3.7
11 74 28 6 1 1 3.5
12 78 18 13 0 1 3.5
*Key to abbreviated table headings;
S I Number of the supporting item 
N Number responding in category 
A R Average weight given to each criterion 
by panel
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Item 4. "Raw materials needed by the class in
completing their projects are available 
in sufficient kinds and quantities."
(3.5)
Item 11. "Library facilities with adequate
references in the course content are 
available." (3.5)
Item 12. "A critical examination is made of all 
instructional materials from commercial 
sources before use in any course." (3.5) 
Item 3. "Projection equipment is available for 
the instructor's use." (3.4)
Item 5. "Chalkboards and bulletin boards are
available in the rooms where instruction 
Is conducted.” (3.4)
Item 9. "Facilities used are comfortable and 
attractive." (3.3)
General Statement IX. The responses related to 
General Statement IX, "Administrative leadership and organi­
zational arrangements are conducive to the success of the
new course," are shown In Table IX.
Each of the eleven supporting items under General 
Statement IX had a rating exceeding two (2.0) . The range of 
the ratings was from 3.0 to 3.7* The highest average rating, 
3.7, was assigned to Item 3, "Sufficient time Is provided
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TABLE IX
RESPONSES BY WEIGHTED CATEGORIES OF SUPPORTING
ITEMS AS SHOWN UNDER GENERAL STATEMENT IX
S I Essential
N
Valuable
N
Recommended
N
Non
Essential
N
Irrelevant
N
A R
1 50 37 17 5 1 3.5
2 43 31 34 10 1 3.0
3 92 10 7 0 1 3.7
4 95 17 7 0 1 3.7
5 87 17 4 1 1 3.7
6 80 18 11 0 1 3.6
7 59 38 12 0 1 3.4
8 87 15 6 0 2 3.6
9 51 27 31 0 1 3.1
10 78 25 6 0 1 3.6
11 57 37 14 0 2 3.3
*Key to abbreviated table headings:
S I Number of the supporting item
N Number responding in category
A R Average weight given to each criterion 
by panel
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each day or week for conducting the new course," Item 4, 
"Financial support for the course is adequate," and Item 5, 
"The period of time (semester, year) is sufficient to achieve
the purposes of the course." Item 2, "Secretarial assistance
Is provided as necessary," had a low rating of 3.0.
The ratings of the remaining supporting items were 
as follows :
Item . 6. "Time is provided for teachers to coordi­
nate in-school student activities with 
out-of-school related experiences." (3.6) 
Item 8. "Enrollments are limited to the number that
can be handled adequately in the space with
the equipment, and the number of instructors
available." (3.6)
Item 10. "Equipment necessary for specialized classes 
is provided." (3.6)
Item 1. "Supervisory services are provided the In­
structors In the new course." (3*5)
Item 7. "Opportunities for participation of in­
structional personnel in in-service activi­
ties are provided." (3.4)
Item 11. "Progress records of all participants are 
available for guidance purposes." (3.3)
Item 9. "Janitorial services are provided in the
%
facilities used in the course." (3.1)
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General Statement X. The responses to the items sup­
porting General Statement X, "The anticipated outcomes of 
the course have been, or are being, realized," are shown in 
Table X.
Each of the fourteen supporting items under General 
Statement X had a rating exceeding two (2.0). The range of
the ratings was from 2.6 to 3-6.
The highest rating was assigned to two supporting 
items, Item 13, "Plans are being implemented for re-examining 
the objectives of the course periodically," and Item 14, 
"Plans are being implemented for re-examining the design of 
the course periodically." The rating in each case was 3.6.
Similarly, two items had a low rating of 2.6, Item 4, "Ob­
servation and other evaluative techniques indicate the ac­
quisition by the participants of the basic understandings 
identified with the objectives of the course," and Item 11, 
"Plans are being made to continue and possibly expand the 
program."
The remaining supporting items had the following
ratings:
Item 5. "Evaluative data indicate the acquisition 
by the participants of the basic attitudes 
identified with the objectives of the 
course." (3.4)
Item 10. "Follow-up data show the success of the
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TABLE X
RESPONSES BY WEIGHTED CATEGORIES OP SUPPORTING
ITEMS AS SHOWN UNDER GENERAL STATEMENT X
S I Essential
N
Valuable
N
Recommended
N
Non
Essential
N
Irrelevant
N
A R
1 45 35 14 9 7 2.9
2 67 25 3 1 4 3.1
3 44 44 13 5 4 3.0
4 73 33 2 0 2 2 .6
5 63 39 5 0 3 3.4
6 43 44 16 0 7 3.0
7 4l 40 20 3 6 3.0
8 34 49 19 2 6 2.9
9 56 39 9 2 4 3.2
10 68 29 10 1 5 3.4
11 36 31 17 10 16 2.6
12 46 46 12 2 4 3.2
13 80 21 8 0 1 3.6
14 82 20 7 0 1 3.6
#Key to abbreviated table headings:
S I Number of the supporting item
N Number responding In category
A R Average weight given to each criterion 
by panel
Item
Item
Item
Item
Item
Item
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participants in subsequent education or 
employment." (3.4)
9. "Evaluative data indicate progress has 
been made in improving problem-solving 
skills." (3.2)
12. "Evaluative data indicate progress has 
been made in increasing communication 
skills." (3.2)
2. "Observation and other evaluative tech­
niques indicate the acquisition by the 
participants of the basic vocational 
skills identified with the objectives 
of the course." (3.1)
3. "Test results indicate the acquisition 
by the participants of the basic under­
standings identified with the objectives 
of the course." (3.0)
6. "Evaluative data Indicate that progress 
has been made In meeting the emotional 
needs of this particular group of 
students." (3.0)
7. "Evaluative data indicate that progress 
has been made in meeting the social needs 
of this particular group of students ." 
(3.0)
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Item 1. "Test results indicate the acquisition 
by the participants of the basic vo­
cational skills." (2.9)
Item 8. "Evaluative data indicate an increased 
appreciation of the value of continuing 
education." (2.9)
Sunmary. The tentative criteria consisting of ten 
general statements and 121 supporting items were submitted 
to the panel. One hundred ten usable replies were returned. 
Each of the supporting items was assigned a value by the 
panelists through their choices among the following responses: 
"essential," "valuable," "recommended," "non-essential," and 
"irrelevant." Point values of 3, 2, 1, and 0 were assigned 
to those responses and an average was computed for each sup­
porting item. These computations revealed that every support­
ing item except one rated two (2.0) or more. Since a rating 
of two (2.0) was deemed necessary for validation by the panel, 
the tentative criteria for evaluating new courses in home eco­
nomics was revised by deleting Item 9 under General Statement 
III. That item was, "The new course makes use of existing 
Home Economics facilities."
CHAPTER V
APPLICATION OP REVISED CRITERIA TO SELECTED 
COURSES IN MISSISSIPPI
In Chapter V, data obtained by the application of the 
revised criteria to selected home economics courses in Miss­
issippi secondary schools are presented in tabular form. 
Accompanying the tabular presentations are analyses in terms 
of each supporting item for each general statement as these 
data relate to the individual courses and to the twenty-five 
courses collectively. The tables indicate the degree to 
which the supporting items have been satisfied. The scale 
used to show the degree consisted of the following: four (4)
for "extensively," three (3) for "fair amount," two (2) for 
"some," one (1) for "very little," zero (0) for "not at all," 
and X for "not applicable."
General Statement I . The degrees to which the courses 
met the supporting items under General Statement I, "The new 
course is consistent with the philosophy of the school and 
community," are shown in Table XI.
The numbers in the table under each of the supporting 
items indicate the degree to which the criteria were satisfied 
when applied to each individual course. The table also shows 
(1) the average rating given to each item by the entire group
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TABLE XI
RESPONSES BY WEIGHTED CATEGORIES OF SUPPORTING ITEMS OF
APPLIED EVALUATIVE CRITERIA AS SHOWN
UNDER GENERAL STATEMENT I
Course
Course Supporting Items Average
1 2 3 4 5 6 7 8 9 10 11 12
1 3 2 3 3 3 3 3 3 2 3 4 4 3.0
2 4 4 4 4 3 3 4 4 4 3 3 3 3.5
3 4 4 4 4 4 3 4 4 4 3 3 4 3.7
" 4 4 4 3 4 4 4 4 4 4 4 3 3 3.7
5 3 2 3 2 2 3 2 2 2 3 2 3 2.4
6 3 3 2 2 2 2 3 3 3 3 3 3 2.6
7 4 4 4 4 4 4 3 3 3 3 3 3 3.5
~ b ' 4 4 4 4 4 4 4 4 4 4 4 4 4.0
9 3 3 3 2 2 2 3 3 3 3 3 3 2.7
10 0 0 4 4 2 2 2 2 4 3 3 4 2.5
11 2 3 4 4 2 2 4 2 4 2 4 4 3.1
12 2 2 2 3 2 2 2 2 4 2 2 3 2.3
13 2 2 2 4 2 2 3 3 4 3 4 4 2.9
14 ' 4 4 4 4 4 4 X 4 4 4 1} 4 4.0
15 4 4 4 4 4 3 4 4 4 3 3 3 3.6“
16 4 4 4 4 4 4 4 4 4 3 4 4 3.9
17 4 4 4 4 4 4 X 4 4 4 3 4 3.9
lb 4 4 4 4 4 4 4 4 4 4 4 4 4.0
19 2 3 2 4 2 4 2 2 4 4 4 4 2.9
20 4 4 4 4 4 4 4 4 4 4 4 4 4.0
21 4 4 4 4 4 3 4 4 4 3 4“ 4 3.6
22 4 1 3 4 4 1 1 1 4 1 4 ' 4 2.6
23 4 4 4 4 4 4 4 4 4 4 4 4 4.0
24 4 4 4 4 4 4 4 4 4 4 4 4 4.0
25 4 4 4 4 4 4 4 4 4 4 4 4 4.0
Item
Average 3.4 3.2 3.4 3.6 3.3 3.0 3.3 3.2 3.7 3.2 3.5 3.7
of twenty-five courses and (2) the average ratings of each 
course on the twelve items in the scale taken collectively.
The range of average ratings assigned to each item 
for the group of courses was from 3.0 to 3.7. The items 
with the highest average ratings for all courses were Item 9, 
"The design of the course has the support of the administra­
tors (superintendent and staff) at the system level," and 
Item 12, "The operation of the course is within the economic 
assets of the resources available to the school and community, 
with a rating of 3-7. The item having the lowest average 
rating on all courses was Item 6, "The objectives are ac­
cepted by the faculty of the school in which the program is 
operating," with a rating of 3.0.
The average ratings of the remaining supporting 
items were as follows:
Item 4. "The objectives are accepted by the
school administrators (principal, 
assistants) at the school level." (3.6)
Item 11. "The operation of the course conforms
to existing social patterns in the com­
munity." (3.5)
Item 1. "The objectives are consistent with the
stated philosophy of the school faculty." 
(3.4)
Item 3. "The objectives are consistent with the
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policies of the school board." (3.4)
Item 5. "The objectives are accepted by the
school administrators (superintendent, 
staff) at the system level." (3.3)
Item 7. "The design (organization and operation)
of the course has the official support 
of the school board." (3.3)
Item 2. "The objectives are consistent with the
generally accepted beliefs of the com­
munity population." (3.2)
Item 8. "The design of the course has the sup­
port of the administrators (superin­
tendent and staff) at the system level."
(3.2)
Item 10. "The design of the course has the sup­
port of the faculty." (3.2)
The course averages for the group of twelve supporting 
items ranged from 2.3 to 4.0. Seven courses received a rating
of 4.0, while one course received only a 2.3 rating. The other
courses had averages as follows :
2 courses 3.9
1 course 3.8
2 courses 3 .7
1 course 3.6
2 courses 3.5
1 course 3.1
1 course 3.0
2 courses 2.9
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1 course 2.7
2 courses 2.6
1 course 2.5
1 course 2.4
Only one course was rated aero (0) on one or more items.
General Statement II. The degrees to which the courses 
met the supporting items under General Statement II* "Adequate 
preparation for effective implementation of the new course is 
made ," are shown in Table XII.
The table shows the degrees to which the criteria were 
satisfied for each individual course.
The range of the average ratings on each individual 
item for the entire group of twenty-five courses was from 1.2 
to 3.6. The item with the highest rating (3.6) was Item 4*
"The objectives and design of the proposed course are care­
fully interpreted to the school administration involved*" 
while Item 7* "An advisory board of community leaders* pro­
fessional personnel, and students participate in planning 
for the new course*" had the lowest rating, which was 1.2.
The average ratings of the remaining items were as follows:
Item 11. "The operation of the course conforms 
to existing social patterns in the 
community." (3.4)
Item 10. "Adequate resources for Implementation 
of the course are assured prior to its 
initiation." (3.1)
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TABLE XII
RESPONSES BY WEIGHTED CATEGORIES OP SUPPORTING ITEMS OF
APPLIED EVALUATIVE CRITERIA AS SHOWN
UNDER GENERAL STATEMENT II
Course Supporting Items Course
Average
1 2 3 4 5 6 7 8 9 10 11 12
1 3 X X 2 2 2 0 3 3 3 3 0 2.1
2 3 X 3 3 3 3 0 3 2 3 3 X 2.6
3 4 X 4 4 4 3 1 4 4 4 ' 4 4 3.6
4 3 X X 3 3 3 0 3 3 3 3 3 2.7
5 2 2 2 2 2 2 0 2 2 2 2 2 1.8.."
6 2 2 3 3 3 3 0 2 2 3 2 2 2.2
7 4 4 4 4 4 4 4 4 4 4 4 4 4.0
8'... 4 4 3 3 3 3 3 3 3 3 3 3 3.1
9 2 2 2 3 3 3 X 3 3 3 3 3 2.6
10 3 1 0 4 2 0 0 3 2 4 4 4 2.2
11 3 2 2 4 2 3 2 3 2 ' 4 4 2 2.7
12 1 0 2 3 0 1 0 2 1 3 2 2 1.3
13 4 4 2 4 3 2 3 3 2 4 '4' 3 2.9
14 3 4 X 4 2 3 X 3 3 3 ”4 4 2.7
15 3 4 X 4 3 3 X 2 2 2 3 3 2.9
16 3 3 X 4 3 3 X 3 3 3 4 4 3.3
17 4 4 X 4 3 3 t 3 3 3 3 3 3.3
18 3 4 X 4 3 3 3 3 3 3 4 4 3.3
19 2 0 0 4 4 4 0 3 3 4 4 3 2.5
20 3 0 0 4 4 4 0 3 2 3 4 4 2.5
21 3 3 X 4 3 3 X 3 3 3 3 4 3.2
22 3 4 4 4 3 0 2 3 X 4 4 1 2.6
23 3 3 X 4 3 3 X 3 2 2 3 3 2.9
24 3 4 X 4 3 3 X 4 3 3 4 ' 4 3.5
25 3 4 X 4 3 4 3 3 4 3 4 4 3.5
Item
Average 2.9 2.7 2.2 3.6 2.8 2.7 1.2 2.7 2.5 3 .1 3.4 3.0
Item 12. "Plans for indoctrination of prospective
students are a part of the design." (3.0) 
Item 1. "A survey of community needs and re­
sources precedes initiation of the new 
course." (2.9)
Item 5. "The objectives and design of the pro­
posed course are carefully interpreted 
to parents and others in the community."
(2.8)
Item 2. "A survey of the opinions of local pro­
fessional personnel regarding the need 
for the proposed course precedes its 
initiation." (2.7)
Item 6. "The objectives and the design of the
proposed course are carefully Interpreted 
to the school board." (2.7)
Item 8. "Plans for evaluating the effectiveness
of the proposed course are a part of the 
design." (2.7)
Item 9. "A continuous program of public inter­
pretation is included in the design." (2.5) 
Item 3. "The objectives and design of the proposed 
course are officially approved by the 
school board." (2.2)
The course averages of the twelve supporting items 
collectively ranged from 1.3 to *1.0. Course 7 had the high­
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est average rating (4.0), while course. 12 had a low rating of 
1.3. Other courses had ratings as follows:
1 course 3.6
2 courses 3.5
3 courses 3.3
1 course 3.2
1 course 3 .1
3 courses 2.9
3 courses 2.7
3 courses 2.6
2 courses 2.5
2 courses 2.2
1 course 2.1
1 course 1.8
Seven courses had a zero (0) rating on one or more 
supporting items.
General Statement III. The degrees to which the 
courses met the supporting items under General Statement III, 
"The new course operates within the existing Home Economics 
program," are shown in Table XIII.
The range of the average ratings of each individual 
item when applied to the twenty-five courses collectively was 
from 2.3 to 3.8. The items with the highest average ratings 
were Item 2, "The course is administered through the Home 
Economics Department," Item 3j "The head of the Home Eco­
nomics Department is responsible for instructing the students 
or coordinating the efforts of those who do the instructing," 
and Item 8, "Time allocations for the new course are consistent 
with allocations for the existing programs." The item with 
the lowest average rating was Item 11, "The new course uti-
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TABLE XIII
RESPONSES BY WEIGHTED CATEGORIES OF SUPPORTING ITEMS OF
APPLIED EVALUATIVE CRITERIA AS SHOWN
UNDER GENERAL STATEMENT III
Course Supporting Items Course
Average
1 2 3 4 5 6 7 8 9 10 11 12
1 4 4 4 4 X 3 4 4 4 4 3 4 3 . 8
2 X 4 4 4 4 3 4 4 4 4 3 3 3 . 8
3 4 4 4 4 4 4 4 4 4 4 4 4 "4.0
4 3 4 4 4 4 4 4 4 X X 3" 3
nnj
5 3 4 3 4 2 4 2 4 0 4 2 ■ 2 2 . 8
’6' 2 2 3 2 2 2 3 2 X 2 3 3 2 . 2
7 3 3 4 2 4 2 4 3 X 4 4 4 3 . 4
8' ' ■ 3 4 4 4 4 4 3 4 X 3 3 3 3 . 5
9 2 3 3 4 3 4 3 3 3 2 3 3 3 . 0
10 4 4 X 3 X 3 4 3 1 3 2 4 3 . 0
11 4 4 X X X 4 X 4 X 3 X 4 3 . 9
12 3 4 X X X 4 3 4 4 4 0 4 3 . 3
13 4 4 X X X 4 3 4 4 4 X 4 3 . 9
14 ' 3 4 4 X 4 4 3 4 4 4 2 4 3 . 6
15 4 4 4 4 4 4 3 4 4 4 2 4 3 . 7
16 4 4 4 4 4 4 X 4 3 4 2 4 3 . 7
17 4 4 4 4 4 4 0 4 4 T X 4 3 . 6
18 4 4 4 4 4 4 3 4 4 4 2 4 3 . 7
19 4 4 X X X 4 3 4 4 3 3 4 3 . 6
20 4 4 X X X 4 4 4 4 3 0 4 3 . 1
21 4 4 4 4 4 4 3 4 3 4 3 “4 3 . 7
22 4 4 X X X 4 2 4 X 3 1 4 3 .2
23 4 4 4 4 4 4 2 4 4 4 2 4 3 . 6
24 4 4 4 4 4 4 4 4 4 4 2 4 3 . 8
25 3 4 4 4 4 4 2 4 4 4 3 4 3 . 7
Item
Average 3 . 5 3 . 8 3 . 8 3 . 5 3 . 5 3 . 7 3 . 0 3 . 8 3 . 2 3 . 6 2 . 3 3 . 7
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lizes the services of other departments in the school," with 
a rating of 2.3.
The average ratings of the remaining supporting items 
were as follows:
Item 6. "The scheduling of the new course is
accomplished without conflict with the 
existing Home Economics program." (3.7) 
Item 12. "Time allocations are adequate to ful­
fill the requirements of the particular 
course." (3.7)
Item 10. "The new course makes use of existing
Home Economics facilities." (3.6)
Item 1. "The course relates to vocational or
occupational needs of students in the 
area of Home Economics." (3.5)
Item 4. "Directives from the administration for
operating the course are channeled 
through the. office of the Home Economics 
Department head." (3.5)
Item 5. "Data gathered for evaluative and other
purposes are furnished through the Home 
Economics Department head." (3.5)
Item 9. "Additional facilities required for the
new course can be utilized also by 
students in the existing program." (3.2)
Item 7. "The budget for the new course is in­
corporated in the budget of the Home 
Economics department." (3.0)
The course averages of the twelve supporting items 
collectively ranged from 2.2 to *1.0. Course 3 had the 
highest rating (4.0) , and course 6 had the lowest average 
rating of 2.2. Other courses had average ratings as follows:
2 courses 3 .9
3 courses 3.8
6 courses 3.7
4 courses 3.6
1 course 3-5
1 course 3.4
1 course 3,3
1 course 3.2
1 course 3.1
2 courses 3.0
1 course 2.8
Two courses had zero ratings for supporting items.
General Statement IV. The degrees to which the courses 
were meeting the supporting items under General Statement IV, 
"The curriculum for the new course is designed to meet the 
needs of the students," are shown in Table XIV.
The range of the average ratings of each individual 
item when applied to the twenty-five courses collectively was 
from 2.3 to 3.4. The highest rating (3*4) was given to Item 1, 
"The vocational needs of the students are identified prior to 
planning the detailed curriculum for the new course," and 
Item 12, "The curriculum Is planned to accomplish the identi­
fied objectives of the course." The lowest rating (2.3) was
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TABLE XIV
RESPONSES BY WEIGHTED CATEGORIES OP SUPPORTING ITEMS OP
APPLIED EVALUATIVE CRITERIA AS SHOWN
UNDER GENERAL STATEMENT IV
Course Supporting Items Course
Average
1 2 3 4 5 6 7 8 9 10 11 12
1 3 3 4 3 3 4 4 3 4 4 4 4 3.5
2 3 3 3 X 3 3 3 3 3 X X 4 3.1
3 4 4 4 4 4 4 4 3 4 4 4 4 3.9
4~ 3 3 3 3 3 3 3 3 3 3 3 3 3.0
5 2 2 2 2 2 2 2 2 2 2 2 2 2.0
b 2 2 2 2 2 2 2 2 2 2 2 2 2.0
7 4 4 4 4 3 3 3 3 3 3 3 3 3.3
B X X 3 X X 3 3 3 3 3 3 3 3.0
9 2 2 2 2 2 2 2 2 2 2 2 2 2.0
10 3 3 3 3 3 3 4 2 4 4 4 4 3.3
11 4 2 4 4 2 4 4 3 4 4 4 4 3.5
12 2 2 2 2 2 2 2 2 2 2 2 2 2.0
13 3 3 3 4 3 4 4 2 3 4 4 4 3.4
14 3 4 4 3 4 3 4 4 4 2 3 4 3.5
15 4 3 3 4 3 3 3 3 3 3 3 3 3.1
16 4 2 3 4 2 3 3 3 3 3 4 4 3.1
17 4 2 2 4 2 2 3 3 3 3 3 4 2.9
1*4 4 3 3 4 3 2 4 3 3 3 3 4 3.2
19 4 4 4 4 4 4 4 0 4 3 4 3 3.5
20 3 3 4 3 3 4 4 0 4 3 3 3 2.7
21 4 2 3 4 2 3 3 3 3 4 4 4 3.2
22 4 3 3 4 3 4 4 3 4 4 3 4 3.5
23 4 3 3 3 2 3 3 3 3 3 3 4 3.1
24 4 4 4 4 3 4 4 4 4 4" 4 4 3.9
25 4 4 2 3 4 2 3 3 3 3 3 3 3.1
Item
Average 3.4 2.9 3.0 3.3
oo*<M 3.0 3.3 2.3 3.2 3.0 3.0 3.4
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given to Item 8, "The curriculum is designed to foster an 
appreciation for continuing education." The ratings of the 
remaining supporting items were as follows:
Item 4. "The curriculum is planned to meet
the identified vocational needs of 
the students enrolled." (3.3)
Item 7. "The curriculum is designed to meet
the needs of the students for problem­
solving skills." (3.3)
Item 9. "The curriculum is designed to improve
communication skills needed by the 
students." (3.2)
Item 3. "The intellectual status of the students
is identified prior to planning the de­
tailed curriculum for the new course," 
(3.0)
Item 6. "The curriculum is geared to the Intel­
lectual status of the students." (3.0) 
Item 10. "The curriculum is designed to help 
the students to gain the appropriate 
vocational and occupational skills they 
need." (3.0)
Item 11. "The curriculum is designed to help the 
students to acquire appropriate under­
standings and attitudes they need for 
proficiency on the j'ob." (3.0)
Item 2. "The emotional-social needs of the 
students are identified prior to 
planning the detailed curriculum for 
the new course." (2.9)
Item 5. "The curriculum is designed to meet 
the identified emotional and social 
needs of the students." (2.8)
The course averages of the twelve supporting items 
collectively ranged from 2.0 to 3.9* Courses 3 and 24 had 
the highest rating (3*9)3 and courses 5* 6, 9S and 12 had 
the lowest rating of 2.0. Other courses had average ratings 
as follows:
5 courses 3.5
1 course 3.4
2 courses 3.3
2 courses 3.2
5 courses 3.1
2 courses 3.0
1 course 2.9
1 course 2.7
Two courses had zero ratings for one supporting item.
General Statement V. The degrees to which the courses 
met the supporting items under General Statement V, "The cur­
riculum for the new course is designed to meet community needs, 
are shown in Table XV.
The range of the average ratings of each individual 
item when applied to the twenty-five courses collectively was 
from 0.8 to 3.4. The highest rating of 3.4 was given to
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TABLE XV
RESPONSES BY WEIGHTED CATEGORIES OP SUPPORTING ITEMS OP
APPLIED EVALUATIVE CRITERIA AS SHOWN
UNDER GENERAL STATEMENT V
Course Supporting Item Course
Average
1 2 3 4 5 6 7 8 9 10
1 3 3 3 2 0 0 2 1 X 3 1.8
2 X X 3 3 X 2 3 X X 2 2.6
3 X X 4 3 0 4 3 X 3 X
2^.„
4 2 3 3 3 0 0 3 0 3 3 2.0
5 2 2 2 2 0 2 2 2 2 2 1.8
6 2 2 2 2 2 2 2 2 2 2 2.0
7 4 4 4 4 3 3 3 X X 4 3.6
8 X 3 3 3 X 3 3 3 0 3 3.0
9 3 3 3 3 X 2 2 X 3 X 2.7
10 3 3 3 2 0 2 3 2 0 2 2.0
11 4 4 3 2 0 3 X X X X 2.6
12 2 1 3 0 0 2 2 1 2 2 1.5
13 4 4 4 4 4 4 4 3 2 4 3.7
14 2 2 3 3 X 2 2 X 3 2 2.3
15 3 3 4 2 X 2 2 2 2 2 2.4
lb 4 4 4 2 X 4 4 4 4 4 3.7
17 “ 4' 4 4 3 X 2 2 X 2 X 3.0
18 3 3 3 3 0 4 2 X 3 2 2.5
19 3 3 4 3 0 2 0 4 X X 2.3
20 4 3 4 0 0 2 2 3 0 0 1.8
21 4 4 4 3 X 4 4 4 3 3 3.6
22 4 4 x ■ 3 2 3 3 0 0 0 2.1
23 4 4 4 3 X 3 3 4 4 3 3.5
24 3 3 4 3 X 2 2 X 2 2 2.6
25 2 3 3 2 X 3 3 3 3 3 2.7
Item
Average 3.1 3.1 3.4 2.5 0.8 2.5 2.5 2.5 2.1 2.3
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Item 3, "Opportunities are provided for modifying the cur­
riculum as community needs change," and the lowest rating 
of 0.8 was given to Item 5, "An advisory committee which 
includes community leaders gives direction to the course 
content." The ratings of the remaining supporting items 
were as follows:
Item 1. "An analysis of job opportunities for
which the course would provide prepara­
tion precedes the initiation of the 
course or class." (3.1)
Item 2, "An analysis of the specific skills,
understandings, and attitudes needed 
for successful performance on the job 
precedes the planning of the curriculum 
for the course." (3.1)
Item 4. "Community leaders are consulted re­
garding changing community needs." (2.5) 
Item 6. "Specialists representing industries and
businesses related to the new course are 
utilized in instructional aspects of the 
course as appropriate." (2.5)
Item 7. "Facilities made available by community
industries and businesses are utilized 
fully." (2.5)
Item 8. "Where possible, cooperative arrangements
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for work-study experiences are provided 
for students." (2.5)
Item 10 . "A cooperative arrangement for use of 
facilities of related departments is 
made for the implementation of courses 
based on determined needs in the com­
munity ." (2.3)
Item 9. "An analysis of the extent of enroll­
ments In individual new courses is used 
as a guide for meeting community needs." 
(2.1)
The course averages of the ten supporting items taken 
collectively ranged from 1.5 to 3.7. Courses 13 and 16 had 
the highest rating of 3*7, while course 12 had the low rating 
of 1.5. Other courses had average ratings as follows:
2 courses 3.6
1 course 3.5
2 courses 3.0
1 course 2.8
2 courses 2.7
3 courses 2.6
1 course 2.5
1 course 2.4
2 courses 2.3
1 course 2.1
3 courses 2.0
3 courses 1.8
Eleven courses had zero ratings on one or more sup­
porting items.
General Statement VI. The degrees to which the courses 
met the supporting Items under General Statement VI, "Adequate
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TABLE XVI
RESPONSES BY WEIGHTED CATEGORIES OP SUPPORTING ITEMS OP
APPLIED EVALUATIVE CRITERIA AS SHOWN
UNDER GENERAL STATEMENT VI
Course Supporting Items Course
Average
1 2 3 4 5 6 7 8 9 10 11 12
1 1 4 0 3 3 3 2 2 3 3 4 3 2.5
2 4 4 4 4 4 4 4 4 4 4 4 4 4.0
3 4 4 4 4 4 4 4 4 4 4 4 4 4.0
4 4 4 4 4 4 4 3 3 3 3 3 3 3.5
5 2 0 2 2 2 2 2 2 2 2 2 2 1.8
6 2 0 0 2 2 2 0 2 2 2 2 2 1.5
7 4 4 4 4 4 4 4 4 4 4 ’ "4 4 4.0
a 4 4 4 4 4 4 4 4 3 3 — 4 3 3.7
9 3 4 4 4 4 4 4 4 3 3 3 3 3.5
10 4 4 4 4 3 3 3 2 4 2 X 4 3.3
11 4 4 4 4 4 4 0 X 4 0 X 4 3.2
12 4 4 4 3 2 2 2 1 3 '2 X 3 2.7
13 4 4 4 4 3 3 3 4 4 4 X 3 3.6
14 4 4 4 4 4 4 4 4 4 4 4 4 4.0
15 4 4 4 4 3 3 4 4 4 3 3 3 3.5
16 4 4 4 4 4 4 4 4 4 3 4 4 3.9
17 4 4 4 4 4 4 X 4 4 4 3 4 3.9
18 4 4 4 4 4 4 4 4 4 4 4 4 4.0
19 4 4 4 4 4 4 0 3 4 4 X 4 3.5
20 4 4 4 3 3 3 0 3 4 ~ 4 " X 3 3.1
21 4 4 4 4 4 4 2 3 3 3 " 4 3 3.5
22 4 4 4 3 4 4 4 4 4 0 X 4 3.5
23 4 4 4 4 3 3 3 3 3 2 4 3 3.3
24 4 4 4 4 4 4 4 4 4 2 4 4 3.8
25 4 4 4 4 3 3 3 3 3 "2 3 3 3.2
Item
Average LO • 3.7 3.7 3.7 3.5 3.5 2.8 3.3 3.5 2.8 3.5 3.,5
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and qualified instructors are available for conducting the 
course ," are shown in Table XVI.
The range of the average ratings was from 2.8 to 3.7. 
The highest rating (3.7) was given to Item 1, "Each instructor 
has had experience on the job or previous teaching experience 
in the field covered by the new course," Item 2, "Each in­
structor holds a regular state certificate in Home Economics," 
Item 3, "The pupil-teacher ratio is no higher than state 
and regional accrediting agencies allow in Home Economics 
courses," and Item 4, "Each instructor has a basic knowledge 
of and experience with the age group enrolled in the class."
The lowest rating (2.8) was given to Item 13 "Each instructor
takes advantage of available in-service opportunities related 
to the school and to the new course," and Item 10, "Guidance 
personnel at the local and system levels work in close co­
operation with the instructors in the new course,"
The average ratings of the remaining supporting Items 
were as follows:
Item 5. "Each instructor Is familiar with the
vocational and occupational opportuni­
ties in the community." (3.5)
Item 6. "Each instructor is familiar with com­
munity economics and social conditions." 
(3.5)
Item 9. "Local and state supervisory personnel
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in the area are utilized in guiding and 
improving the course." (3.5)
Item 11. "Each instructor holds a regular state 
certificate in a field closely related 
to his responsibilities in the new 
course." (3.5)
Item 12. "Each instructor possesses the basic 
skills that are expected outcomes for 
participants in the new course." (3*5)
Item 8. "Each Instructor takes advantage of 
available in-service opportunities 
related to the school and to the new 
course." (3*3)
The course average ratings of the twelve supporting 
Items taken collectively ranged from 1.5 to 4.0. The courses 
with the highest rating were courses 2, 3, 7, 14, and 18, with 
a rating of 4.0. The course with the lowest rating (1.5) was 
course 6. Other courses had ratings as follows:
2 courses 3.9
1 course 3.8
1 course 3.7
1 course 3.6
6 courses 3.5
2 courses 3.3
2 courses 3.2
1 course 3 .1
1 course 2.7
1 course 2.5
1 course 1.8
Seven courses had zero ratings for one or more sup-
poeting items.
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General Statement VII. The degrees to which the 
courses met the supporting Items under General Statement VII, 
"Methodology employed by each instructor is consistent with 
what is known about learning and human growth and develop­
ment ,11 are shown in Table XVII.
The range of the average ratings of each individual 
item when applied to the twenty-five courses collectively was 
from 2.6 to 3.2. The supporting items with the highest rating
(3.2) were Item 4, "The students assist in making plans for 
their own activities," and Item 5, "Understanding precedes 
practices on a skill." The lowest rating was given to Item 13, 
"Emphasis is placed on psychomotor as well as the other domains 
of learning." (2.6)
The average ratings of the remaining supporting items 
were as follows:
Item 1. "The methods used help each student to
experience success." (3.1)
Item 2. "The experiences provided the students
are varied sufficiently to challenge 
each participant." (3.1)
Item 3. "Each student is helped to see he is
experiencing success." (3.1)
Item 7. "The students assist in evaluating their
own achievement." (3.1)
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TABLE XVII
RESPONSES BY WEIGHTED CATEGORIES OF SUPPORTING ITEMS OF
APPLIED EVALUATIVE CRITERIA AS SHOWN
UNDER GENERAL STATEMENT VII
Course Supporting Items Course
Average
1 2 3 4 5 6 7 8 9 10 11 12 13
1 3 3 3 3 3 3 3 2 4 3 2 3 3 2.9
2 3 3 3 3 3 3 3 3 3 3 3 3 3 3.0
3 4 3 3 4 4 4 4 4 4 ” 4 3 4 X 3.7
4 3 3 3 3 3 3 3 3 3 3 3 3 3 3.0
5 2 2 2 2 2 2 2 2 2 2 2 2 2 2.0
6 2 2 2 2 2 2 2 2 2 2 2 2 2 2.0
7 4 4 4 4 4 4 4 4 4 4 4 4 4 4.0
8 4 4 4 4 4 4 4 3 3 3 3 3 3 3.5
9 3 3 3 3 3 3 3 3 3 3 3 3 3 3.0
10 4 4 4 4 4 4 4 3 0 ' 4 4 4 3 3.4
11 4 3 3 2 4 4 3 2 0 3 4 3 3 2.9
12 2 2 2 2 2 2 2 2 2 2 2 2 2 2.0
13 2 4 2 3 3 2 a 2 2 4 2 2 2 2.4
14 4 4 4 4 4 4 3 3 3 4 4 4 4 3.8
15 3 3 3 2 3 3 2 3 3 3 3 3 3 2.8
16 4 4 4 4 3 3 4 3 3 4 3 3 3 3.4
17 3 3 3 3 3 3 3 3 3 4 4 4 4 3.3
l8 3 3 3 3 3 3 3 3 4 4 3 3 3 3.1
19 4 4 4 4 4 4 3 3 3 3 3 0 0 3.0
20 3 3 3 4 3 3 3 0 4 0 3 0 0 2.2
21 3 3 3 3 3 3 3 3 3 3 3 3 3 3.0
22 0 0 3 3 3 X 4 3 0 X 0 0 0 1.4
23 3 3 3 4 3 3 3 4 3 3 3 3 3 3.1
24 4 4 4 4 4 4 4 4 2 4 4 4 4 3.8
25 4 3 4 4 3 3 3 3 2 3 3 3 3 3.1
Item
Average 3.1
j—1 *
on 3.1 3.2 3.2 3.0 3.1 3.0 2.7 3.1 2.9 2.7 2.6
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Item 10. "The Instructors guide the students to 
the use of problem-solving procedures 
with the course content.11 (3.1)
Item 8. "Testing techniques used are appropriate 
to the individual student and the 
situation." (3.0)
Item 6. "Motivation emphasizes the joy of being 
successful rather than receiving ex­
trinsic rewards." (3.0)
Item 11» "Emphasis is placed on learning how to 
learn." (2.9)
Item 9. "Individual records of progress are main­
tained for each student." (2.7)
Item 12. "Emphasis is placed on the affective 
as well as the cognitive domain of 
learning." (2.7)
The course average ratings of the thirteen supporting 
items collectively ranged from 1.4 to 4.0. The course with 
the high rating of 4.0 was course 73 while the course with 
the lowest rating (1.4) was course 22.
Other courses had average ratings as follows:
2 courses 3.8
1 course 3.7
1 course 3 .5
2 courses 3.4
1 course 3-3
3 courses 3.1
5 courses 3.0
2 courses 2.9
1 course 2.8
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1 course 2.4
1 course 2.2
3 courses 2.0
Five courses had one or more items with ratings of
zero.
General Statement VIII. The degrees to which the 
courses met the supporting items under General Statement VIII, 
"Instructional materials and facilities are adequate for a 
successful course ," are shown in Table XVIII.
The range of the average ratings of each individual 
item when applied to the twenty-five courses collectively 
was from 2.6 to 3.5. The supporting item with the highest 
rating (3-5) was Item 8, "Facilities used are adequately 
lighted, heated, and ventilated," and the lowest rating (2.6) 
was given to Item 12, "A critical examination is made of all 
instructional materials from commercial sources before use in 
any course."
The average ratings of the remaining supporting items 
were as follows :
Item 1. "Each instructor prepares teaching materials 
for use in the course." (3*4)
Item 5. "Chalkboards and bulletin boards are
available In the rocms where instruction 
is conducted." (3.4)
Item 9• "Facilities used are comfortable and 
attractive." (3.4)
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TABLE XVIII
RESPONSES BY WEIGHTED CATEGORIES OP SUPPORTING ITEMS OP
APPLIED EVALUATIVE CRITERIA AS SHOWN
UNDER GENERAL STATEMENT VIII
Course Supporting Items Course
Average
1 2 3 4 5 6 7 8 9 10 11 12
1 3 3 3 3 4 3 3 3 3 1 3 2 2.8
2 4 4 4 4 4 4 4 4 4 4 4 4 4.0
3 4 4 4 X 4 4 4 4 4 4 4 3 3.9
3 3 3 3 3 3 3 3 3 3 3 3 3.0
5 2 2 2 2 2 2 0 2 2 2 2 2 l.b
6 2 2 2 2 2 2 2 2 2 2 2 2 2.0
7 3 3 3 3 3 3 3 3 3 4 4 4 3.2
8 3 3 3 3 3 3 3 3 3 3 2 3 2.9
9 3 3 3 3 3 3 3 3 3 3 3 3 3.0
10 4 4 4 3 3 3 3 4 3 4 3 4 3.5
11 4 4 4 4 3 4 4 4 4 4 ' 3 2 3.6
12 2 2 3 2 3 3 1 2 2 3 3 3 2.4
13 4 4 4 4 4 4 3 4 4 4 3 2 3.6
14 4 4 4 4 4 3 4 4 4 3 3 3 3.6
15 4 3 3 3 4 3 4 4 4 4 2 2 3.3
16 4 3 3 3 4 3 4 4 4 4 3 4 3.5
17 4 3 3 3 4 4 4 4 4 4 3 3 3.5
18 4 2 2 3 4 3 4 4 4 4 2 3 3.2
19 4 4 3 3 3 3 2 3 3 3 3 0 2.6
20 3 3 3 4 4 3 4 4 4 4“ 3 0 3.2
21 4 2 2 2 4 3 4 4 4 4 2 3 3.1
22 3 3 4 0 4 4 4 4 4 4 3 0 3.0
23 4 3 2 2 3 3 4 4 3 3 2 3 3.0
24 4 4 4 3 4 4 4 4 4 3 3 4 3.7
25 3 3 3 2 3 2 4 4 4 3 2 3 3.0
Item
Average 3.4 3.! 3.1 2.8 3.4 3.2 3.3 3.5 3.4 3.3 2.8 2 .6
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Item 7. "Space available for instruction is suf­
ficient to meet the needs of the students 
enrolled." (3.3)
Item 10. "Equipment being used is kept in good
repair for daily usage." (3.3)
Item 6. "Special equipment needed in conducting 
the course is available in sufficient 
quantity for the number of students 
participating." (3.2)
Item 2. "Appropriate films, filmstrips, flat
pictures, models, charts, and graphs 
are available for use by the in­
structors . " (3.1)
Item 3- "Projection equipment is available for
the instructors' use." (3.1)
Item 4. "Raw materials needed by the class in
completing their projects are available 
in sufficient kinds and quantities." (2.8) 
Item 11. "Library facilities with adequate
references in the course content are 
available." (2.8)
The course average ratings of the twelve supporting 
items collectively ranged from 1.8 to 4.0. The course with 
the highest rating (4.0) was course 2, while course 5 had 
the lowest rating (1.8). Other courses had average ratings
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as follows:
1 course 3.9
1 course 3.7
3 courses 3-6
3 courses 3.5
1 course 3.3
3 courses 3.2
1 course 3.1
5 courses 3.0
1 course 2.9
1 course 2.8
1 course 2.6
1 course 2.4
1 course 2.2
Three courses had one or more items with zero ratings.
General Statement IX. The degrees to which the 
courses met the supporting items under General Statement IX, 
"Administrative leadership and organizational arrangements 
are conducive to the success of the new course ," are shown 
in Table XXX.
The range of the average ratings of each individual 
item when applied to the twenty-five courses was from 2.2 
to 3.7. The supporting items with the highest rating (3.7) 
were Item 3, "Sufficient time Is provided each day or week 
for conducting the new course," and Item 5, "The period of 
time (semester, year) is sufficient to achieve the purposes
I
of the course," while the lowest rating (2.2) was given to 
Item 2, "Secretarial assistance Is provided as necessary."
The average ratings of the remaining supporting items were 
as follows:
Item 8. "Enrollments are limited to the number
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TABLE XIX
RESPONSES BY WEIGHTED CATEGORIES OF SUPPORTING ITEMS OF
APPLIED EVALUATIVE CRITERIA AS SHOWN
UNDER GENERAL STATEMENT IX
Course Supporting Items Course
Average
1 2 3 4 5 6 7 8 9 10 11
1 3 2 4 4 4 2 2 3 3 3 3 3.0
2 4 3 4 3 3 3 3 3 3 3 3 3.1
3 4 2 4 4 4 3 3 4 3 4 4 3.5
4.... 4 2 3 3 3 3 3
.
3 3 3 3.0
5 2 2 2 3 3 2 2 3 3 2 2 2.3
6 2 2 3 3 3 2 2 2 2 2 2 2.2
7 4 3 3 2 3 3 3 3 3 3 3 3.0y. , .....
3 2 3 3 3 3 3 3 3 3 3 2.9
9 3 2 3 3 3 3 3 3 3 3 3 2.9
10 3 3 4 4 4 4 3 4 3 4 3 3.5
11 3 3 4 4 4 X 1 4 ' 4 4 2 3.3
12 3 2 4 3 4 2 3 4 2 2 2 2.8
13 4 4 4 4 4 2 4 4 4 4 2 3.6
14 4 1 4 3 4 3 3 ■ 4" 3 3 2 3.0
15 3 0 4 3 " 4 - 3 4 ”” 4 3 4 3 3 .1
16“ 3 4 4 4 4 4 3 4 4 3 3 3.6
17 3 0 4 4 3 3 2 "4' '3 4 3 3.0
IS 3 2 4 2 4 2 2 2 2 2 2 2.4
19 4 4 4 3 4 3 3 3 X 0 0 2.8
20 3 3 4 3 4 3 4 4' ' '4 4 4 3.6
21 3 2 4 2 4 2 2 3 3 3 3 2.8
22 3 3 4 4 "4” X X 4 4 3 0 3.2
23 3 1 4 3
.... ..
3 3 " '4" '3 3 3 3.1
24 4 2 4 3 4 4 4 4 3 - 4 "■ 4 3.6
25 3 0 4 2
. i}. ,
3 3 3 3 3 2 2.7
Item
Average 3.2 2.2 3.7 3. 2 3.7 2.8 2 .8 3.4 3.1 3.0 2.6
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that can be handled adequately in the 
space with the equipment, and the number 
of instructors available." (3.4)
Item 1. "Supervisory services are provided the
Instructors in the new course." (3.2) 
Item 4. "Financial support for the course is
adequate." (3.2)
Item g. "Janitorial services are provided in the
facilities used in the course." (3.1) 
Item 10. "Equipment necessary for specialized
classes is provided." (3.0)
Item 6. "Time is provided for teachers to co­
ordinate in-school student activities 
with out-of-school related experiences."
(2.8)
Item 7. "Opportunities for participation of In­
structional personnel in in-service 
activities are provided." (2.8)
Item 11. "Progress records of all participants are 
available for guidance purposes." (2.6) 
The course average ratings of the eleven supporting 
items taken collectively ranged from 2.2 to 3*6. The 
courses with the highest rating (3.6) were courses 13s 16, 
20, and 24. The course with the lowest average rating (2.2) 
was course 6. Other courses had average ratings as follows: 
2 courses 3.5
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1 course 3.3
1 course 3.2
3 courses 3 .1
5 courses 3.0
2 courses 2.9
3 courses 2.8
1 course 2.7
1 course 2.3
Five courses had one or more supporting items with 
zero ratings.
General Statement X. The degrees to which the courses 
met the supporting items under General Statement X, "The 
anticipated outcomes of the course have been , or are being, 
realizeda" are shown in Table XX.
The range of the average ratings of each individual 
item when applied to the twenty-five courses collectively 
was from 2.2 to 3.9. The supporting item with the highest 
rating (3.9) was Item 4, "Observation and other evaluative 
techniques indicate the acquisition by the participants of 
the basic understandings Identified with the objectives of 
the course." The supporting item with the lowest rating
(2.2) was Item 10, "Follow-up data show the success of the 
participants in subsequent education or enployment." The 
ratings of the remaining supporting items were as follows:
Item 11, "Plans are being made to continue
and possibly expand the program." (3 .2)
Item 2. "Observation and other evaluative tech­
niques indicate the acquisition by the
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TABLE XX
RESPONSES BY WEIGHTED CATEGORIES OF SUPPORTING ITEMS OF
APPLIED EVALUATIVE CRITERIA AS SHOWN
UNDER GENERAL STATEMENT X
Course Supporting Items Course
Average
1 2 3 4 5 6 7 8 9 10 11 12 13 14
1 3 3 3 3 3 2 2 3 3 2 3 3 4 4 2.9
2 X X 3 3 3 3 3 3 3 3 3 3 3 3 3.0
3 X X 4 4 3 4 4 4 X X 4 4 3 3 3.7
4 3 3 2 3 3 3 3 3 3 3 3 3 3 3 2.9
5 2 2 2 2 2 2 2 2 2 2 2 2 2 2 2.0
6 2 2 2 2 2 2 2 2 2 2 2 2 2 2 2.0
7 4 4 4 3 3 3 3 3 3 3 3 3 3 3 3.2
a ■X X 3 3 3 3 3 3 3 3 3 3 3 3 3.0
9 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3.0
10 X X X 3 X 3 3 X 3 X 3 3 3 3 3.0
11 2 4 2 4 2 0 0 0 0 0 2 2 2 2 1.5
12 2 3 2 2 2 2 2 2 2 2 1 2 3 2 2.0
13 3 3 3 3 2 2 3 2 2 3 4 2 3 3 2.7
14 3 3 3 3 3 4 4 4 4 2 4 3 4 4 3.4
15 2 3 2 3 2 3 2 3 3 2 4 3 2 2 2 . F
16 3 3 3 3 3 3 2 2 3 3 4 3 3 3 2.9
17 2 3 2 3 3 3 3 3 3 2 4 3 3 3 2.9
16 2 3 2 3 2 3 3 3 3 1 4 3 3 3 2.7
19 3 3 3 3 0 3 2 3 0 3 2 4 2 2 2.3
20 0 3 3 3 2 3 0 3 2 3 3 1 3 3 2.2
21 3 3 2 2 2 2 2 2 3 3 4 3 3 3 27F
22 0 3 2 3 3 1 3 0 3 1 2 3 0 3 1.9
23 3 3 3 3 3 2 2 3 3 3 4 3 3 3 2.9
24 3 4 3 4 3 3 3 4 4 2 4 4 4 4 J.5
25 2 3 2 3 2 2 2 3 3 X 4 3 3 3 2.7
Item
Average 2.3 3.0 2.6 3.9 2.5 2.6 2.4 2.6 2.6 2.2 3.2 2.8 2.8 '2.8
Item
Item
Item
Item
Item
Item
Item
9l\
participants of the basic vocational 
skills identified with the objectives 
of the course." (3.0)
12. "Evaluative data indicate progress has 
been made in increasing communication 
skills." (2.8)
13. "Plans are being Inplemented for re­
examining the objectives of the program 
periodically." (2.8)
14 . "Plans are being implemented for re­
examining the design of the program 
periodically." (2.8)
3 . "Test results indicate the acquisition
by the participants of the basic under­
standings identified with the objectives 
of the course." (2.6)
6. "Evaluative data indicate that progress
has been made in meeting the emotional 
needs of this particular group of stu­
dents." (2.6)
8. "Evaluative data indicate an increased 
appreciation of the value of continuing 
education." (2.6)
9. "Evaluative data indicate progress has 
been made in improving problem-solving 
skills." (2.6)
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Item 5. “Evaluative data indicate the acquisition
by the participants, of the basic atti­
tudes identified with the objectives of 
the course." (2.5)
Item 7. "Evaluative data indicate that progress
has been made in meeting the social 
needs of this particular group of 
students." (2.4)
Item 1. "Test results indicate the acquisition 
by the participants of the basic vo­
cational skills." (2.3)
The course average ratings of the fourteen supporting 
items taken collectively had a range of from 1.5 to 3.7.
The course with the highest rating (3*7) was course 3, while 
course 11 had the low rating of 1.5. Other courses had 
average ratings as follows:
Pour courses had one or more supporting items with 
zero ratings.
1 course 
1 course
1 course
4 courses
5 courses 
3 courses
2 courses 
1 course 
1 course
3 courses 
1 course
3.5 
3.4
3.2
3.0
2.9 
2.7
2.6
2.3 
2.2
2.0
1.9
Summary. Table XXI is a summary of data contained 
in Tables XI to XX. Each number represents the average
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TABLE XXI
AVERAGE RATINGS OP GENERAL STATEMENTS BY COURSES
Course General Statement
I II III IV V VI VII VIII IX X
1 3.0 2.1 3.8 3.5 1.8 2.5 2.9 2.8 3.0 2.9
2 3.5 2.6 3.8 3.1 2.6 4.0 3.0 4.0 3.1 3.0
3 3.7 3.6 4.0 3.9 2.8 4.0 3.7 3.9 3.5 3.7
4 3.7 3.7 3.7 3.0 2.0 3.5 3.0 3.0 3.0 2.9
5 2.4 1.8 2.8 2.0 1.8 1.8 2.0 1.8 2.3 2.0
6 2.6 2.2 2.2 2.0 2.0 1.5 2.0 2.0 2.2 2.0
7 3.5 4.0 3.4 3.3 3.6 4.0 4.0 3.2 3.0 3.2
8 “4.0 3.1 3.5 3.0 3.0 3.7 3.5 2.9 2.9 3.0
9 2.7 2.6 3.0 2.0 2.7 3.5 3.0 3.0 2.9 3.0
10 2.5 2.2 3.0 3.3 2.0 3.3 3.4 3.5 3.5 3.0
ii 3.1 2.7 "3.9 3-5 2 .6 3.2 2.9 3.6 3.3 1.5
12 2.3 1.3 3.3 2.0 1.5' 2.7 2.0 2.4 2.8 2.0
13 2.9 2.9 3.9 3.4 3.7 3.6 2.4 3.6 3.6 2.7
14 4.0 2.7 3.6 3.5 2.3 4.0 3.8 3.6 3.0 3.4
15 3.6 2.9 3.7 3.1 2.4 3.5 2.8 3.3 3.1 2.6
fib 3.9 3.3 3.7 3.1 3.7 3.9 "3.4 3.5 3.6 2.9
17 3.9 3.3 3.6 2.9 3.0 3.9 3.3 3.5 3.0 2.9
lb 4.0 3.3 3.7 3.2 2.5 “4.0 .'3.1 3.2 2.4 2.7
19 2.9 2.5 3.6 3.5 2.3 3.5 3.0 2.6 2.8 2.3
20 4.0 2.5 3.1 2.7 1.8" 3.1 2.2 3.2 3.6 2.2
21 3.a 3.2 3". 7” 3 • 2 3T5 3.5 3.0 3.1 2.8 2.6
22 2.6 2.6 3.2 3.5 2.1"' 3.5 1.4 3.0 3.2 1.9
23 4.0 2.9 3.6 3.1 3.5 3.3 3.1 3.0 3.1 2.9
24 4.0 3.5 3.8 3.9 2.6 3.8“ 3.8 3.7 3.6 3.5
25 Tl.O 3.5 3.7 3.1 2.7 3.2 3.0 3.0 2.7 2.7
Composite 3.7 2.8 3.5 3.1 2.6 3.4 2.8 3.0 3.0 2.7
of *the ratings given the supporting items for the general 
statement designated. The number indicates the degree to 
which the course or collection of courses met the require­
ments . For example, course 1 was rated 3.0, 2.1, 3.8, 3-5, 
1.8, 2.5, 2.9, 2.8, 3.0, and 2.9 for General Statements I 
through X. Applying the five-point scale appearing on the 
first page of the criteria (3.50 and above, very superior; 
2.50 to 3.49, superior; 1.50 to 2.49, average; .50 to 1.49, 
inferior; o to .49, very inferior), an evaluator would rate 
course 1 as follows:
General Statement I Superior
General Statement II Average
General Statement III Very Superior
General Statement IV Very Superior
General Statement V Average
General Statement VI Superior
General Statement VII Superior
General Statement VIII Superior
General Statement IX Superior
General Statement X Superior
In like manner, the data presented in Table XXI show
the totals for each of the general statements for the entire 
group of twenty-five courses. The ratings were 3-7, 2.8,
3.5, 3.1, 2.6, 3.4, 2.8, 3.0, 3.0, and 2.7 for General State­
ments I through X. Again applying the scale, an evaluator 
would interpret the ratings as follows:
General Statement I Very Superior
General Statement II Superior
General Statement III Very Superior
General Statement IV Superior
General Statement V Superior
General Statement VI Superior
General Statement VII Superior
General Statement VIII Superior
General Statement IX Superior
General Statement X Superior
CHAPTER VI
SUMMARY AND CONCLUSIONS
I . SUMMARY
This study was concerned with the formulation and 
validation of evaluative criteria for new courses in home 
economics departments in public secondary schools.
Specialists In the fields of home economics and 
evaluation In fifty states and three United States terri­
tories were used in formulating the criteria. Of the 160 
persons contacted, 119 responded to the tentative list of 
Items included in the scale, and the returns of 110 were 
Incorporated into the final scale. The Items in the 
tentative criteria, gathered from many sources, were or­
ganized under ten general statements, each of which briefly 
described a characteristic of a successful course.
In indicating the degree to which each supporting 
item contributed to one of the general evaluative state­
ments, the jury checked a point value of 0, 1, 2, 3, or 4.
A tabulation of their responses revealed that only one sup­
porting item was rejected. Item 9 under General Statement 
III, "The new course makes use of existing Home Economics 
facilities," received an average rating of 1.5S whereas a
100
rating of 2.0 was required for inclusion in the final instru­
ment. The remaining items were rated by the jury from 2.1 
to 4.0.
The validated criteria were incorporated into an 
evaluative instrument and applied to twenty-five new home 
economics courses in Mississippi secondary schools. A rating 
scale of 0, 1, 2, 3, and 4 for very inferior* inferior, aver­
age, superior, and very superior was used by the evaluators. 
The resulting scores showed course 1 rated "very superior" 
on General Statements III and IV, "superior on I, VI, VII, 
VIII, IX, and X, and "average" on II and V. Similarly, the 
scores for each of the other courses Indicated their ratings 
on each of the criteria.
II. CONCLUSIONS
From this study the following conclusions were drawn 
on the basis of data obtained during the validation and ap­
plication of the criteria:
1. The items which constituted the revised criteria 
are valid for the purpose of evaluating new 
home economics courses In secondary schools.
2, The evaluative instrument based on the revised 
criteria can be used in evaluating new home 
economics courses In secondary schools.
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APPENDIX A
Southern Station, Box 245 
Hattiesburg, Mississippi 
January 23, 1969
Miss Ruth Stovall 
State Supervisor 
Home Economics Education 
607 State Office Building 
Montgomery, Alabama 36104
Dear Miss Stovall:
Would you please help me to complete my work on a 
doctoral dissertation being undertaken at Louisiana State 
University by serving as a member of a jury to evaluate 
criteria for new programs or courses in home economics?
Would you also suggest two people in your state, in ad­
dition to yourself, considered to be experts in the field 
of evaluation? Upon receipt of these names, a tentative 
list of criteria will be mailed to each of you.
Due to circumstances beyond my control, my time 
is limited and I am anxious to receive these names, if possible, 
by February 4, 1969.
Thank you for your help in this as your contribution 
will be invaluable to the ultimate success of my study.
Sincerely yours,
Margaret McCarthy 
Assistant Professor 
School of Home Economics 
University of Southern Mississippi
mm/bt
Enclosure
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APPENDIX B
Southern Station, Box 245 
Hattiesburg., Mississippi 39401 
February 5, 1969
Dr. Elaine Jorgenson, Coordinator 
Department of Home Economics Education 
Oklahoma State University 
Stillwater, Oklahoma 74074
Dear Dr. Jorgenson:
Would you please help me complete my work on a 
doctoral dissertation being conducted at Louisiana State 
University? The problem is to formulate and validate 
criteria for evaluation of new courses in Home Economics.
There are ten broad statements with a list of evi­
dences under each that should show the degree to which each 
helps measure the effectiveness of new courses in Home Eco­
nomics. Please check as to the extent you feel each item is 
important in measuring the effectiveness of any new course.
The new courses, as referred to in this study, would 
include any class implemented in the last five years and in­
clude classes for disadvantaged, classes for dropouts, classes 
for occupational training, etc.
If possible, I would appreciate having the enclosed 
questionnaire returned by March 1, 1969.
Thank you very much for your help as your contribution is 
invaluable to the ultimate success of this study.
Sincerely yours,
Margaret McCarthy
Assistant Professor of Home Economics 
University of Southern Mississippi
mm/bt
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APPENDIX C
MEMBERS OP PANEL FOR JUDGING TENTATIVE LIST OP CRITERIA
1. Miss Grace ICings Division of Horae Economics, New Britain 
Board of Education, Hillside Place, New Britain, Con­
necticut .
2. Miss Constance Dimock, Supervisor, Home Economics,
45 Lyons Terrace, Bridgeport, Connecticut.
3. Dr. Louise Lemmon, College of Education, University 
of Maryland, College Park, Maryland.
4. Mrs. Eleanor Murray, Teacher Specialist, Northwestern 
High School, Calesville Road, Hyattsville, Maryland.
5. Mrs. Ann Stagg, Montana State University, Bozeman,
Montana 59715.
6. Mrs. Virginia Hurder, Chairman, Teacher Educator, College 
of Family Life, Utah State University, Logan, Utah 84321.
7. Dr. Hester Chadderton, Professor, College of Home Eco­
nomics, Iowa State University, Ames, Iowa.
8. Dr. Marilyn Story, University of Northern Iowa, Cedar 
Falls, Iowa.
9. Dr. Helen Lohr, Professor of Home Economics, Central 
Michigan University, Mt. Pleasant, Michigan 48858.
10. Dr. Arleen Otto, Chairman, Home Economics Education, 
Erickson Hall, Michigan State University, East Lansing, 
Michigan 48823.
11. Mrs. Virginia Wilgus, Instructor, Food and Nutrition, 
University of Southern Mississippi, Hattiesburg, 
Mississippi 39401.
12. Miss Julia Chine, Instructor, College of Home Economics, 
University of Delaware, Newark, Delaware 19711.
13- Mrs. Minnie Wynder, Kent County Vocational-Technical 
School, P. 0 Box 97, Woodside, Delaware 19980.
14. Dr. Josephine Ruud, State University Station, Fargo,
North Dakota 58102.
Ill
15. Dr. Margaret Barkley, Home Economics Department, Ari­
zona State University, Tempe, Arizona 85281.
16. Dr. John Glenn, Teacher Educator, Trade and Industrial 
Education, State Department of Vocational Education, 
1626 West Washington, Phoenix, Arizona 85007.
17. Miss Bernita Hendrix, Assistant Professor, Home Eco­
nomics Department, New Mexico State University, Uni­
versity Park, New Mexico 88001.
18. Mrs. Marian Moody, State Department of Education, 
Augusta, Maine.
19. Miss Carlene Hillman, Ricks Hall, Farmington State 
College of University of Maine, Farmington, Maine.
20. Dr. Allene Cross, Chairman, Home Economics Education, 
University of Georgia, Lucy Cobb Building, 225 North 
Milledge Avenue, Athens, Georgia 30601.
21. Miss Gladys Gilbert, Teacher Educator, Home Economics 
Education, Georgia College, Milledgeville, Georgia 
31061.
22. Mrs. Virginia L. Langston, Head, Department of Home 
Economics, Southeastern Louisiana College, College 
Station, Hammond, Louisiana 70401.
23. Miss Reva Belle Neely, Teacher Education, Marshall Uni­
versity, Huntington, West Virginia 26506.
24. Dr. Ruth Hughes, Associate Professor of Home Economics 
Education, West Virginia University, Morgantown, West 
Virginia 26506.
25. Mrs. Helen Henrie, Instructor, School of Home Economics, 
University of Minnesota, Minneapolis, Minnesota.
26. Dr. Morton Hargules, Director of Occupational Research 
and Development Branch, New Jersey State Department of 
Education, Trenton, New Jersey.
27. Mrs. Theda Ashely, Kansas State Teachers College, Em­
poria, Kansas 66801.
28. Mrs. Doris Walters, Chairman, Home Economics Department, 
Kearney State College, Kearney, Nebraska.
29. Dr. Shirley Kreutz, School of Home Economics, Foods and 
Nutrition Building, University of Nebraska, Lincoln, 
Nebraska.
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30. Dr. Elaine Jorgenson, Coordinator, Department of Home 
Economics Education, Oklahoma State University, Still­
water, Oklahoma 74074.
31. Dr. Bill Stevenson, Director, Oklahoma Research Coordi­
nating Unit, Oklahoma State University, Stillwater, 
Oklahoma 74074.
32. Mrs. Laura Halliday, Area Iiomemaking Supervisor, *1*15 
Waupelane Drive, State College, Pennsylvania 16801.
33. Miss Hester Munden, Area Homemaking Supervisor, 345 
County Office Building, Pittsburgh, Pennsylvania 15219
3*1. Mrs. Janice Blanchard, State Department of Education, 
Little Rock, Arkansas.
35. Mrs. Peggy Patrick, State Department of Education, 
Little Rock, Arkansas.
36. Mrs. Dixie Lee Gillies, St. Thomas, Virgin Islands.
37. Dr. Joan Gritzmacher, Home Economics Education, Purdue 
University, Lafayette, Indiana 47907*
38. Miss Beth Jordan, Professor, Home Economics Education, 
Virginia Polytechnic Institute, Blacksburg, Virginia 
24o6l.
39- Miss Martha Sieg, Assistant Professor of Home Economics 
Madison College, Harrisonburg, Virginia 22802.
40. Miss Gertrude Blye, 207 East Main Street, Murfreesboro, 
Tennessee 37130.
41. Mrs. Agnes Evans, 203 Park Century Building, Jackson, 
Tennessee 38301.
42. Mrs. Betty Jean Stevenson, Home Economics Teacher,
High School, Media, Illinois 61460.
43. Mrs. Helen Walker, Home Economics Teacher, Champaign 
Central High School, 610 West University Avenue, 
Champaign, Illinois 61820.
44. Dr. Mary Elizabeth Green, Research Coordinating Unit, 
Olympia Avenue, Wobwin, Massachusetts 01801.
45. Dr. Margaret Ross, Head, Home Economics Department, 
Simmons College, The Penway, Boston, Massachusetts.
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46. Dr. Constance B. Jordan, Head, Home Economics Depart­
ment a Hemenway Hall, Framingham State College, Framing­
ham, Massachusetts 01701.
1(7 - Dr. June Cosine, Head, Graduate Study, Home Economics, 
Kansas State University, Manhattan, Kansas 66502.
48. Mrs. Barbara Houle, Mt. Anthony Union High School, 
Bennington, Vermont 05201.
49. Mrs. Marlene Thibault, Bellows Free Academy, St. Albans, 
Vermont 05478.
50. Mrs. Icesy Arnold, Winthrop College, Rock Hill, South 
Carolina.
51. Miss Ella Wyman, Rutledge Building, Columbia, South 
Carolina 29201.
52. Miss Helen Scheve, Wisconsin Board of Vocational Tech­
nical and Adult Education, 137 East Wilson Street, 
Madison, Wisconsin 53703.
53. Miss Christine Nirkel, Wisconsin Board of Vocational 
Technical and Adult Education, 137 East Wilson Street, 
Madison, Wisconsin 53703.
54. Miss Ann Walsh, Teacher-Trainer, University of Alaska, 
College, Alaska 99701.
55. Miss Edna Hall, State Supervisor, Home Economics Edu­
cation, Charleston, West Virginia.
56.. Mrs. Ana L. Reyes de Martinez, Director, Unit for the 
Coordination of Research, Information and Curriculum
Department, Box 818, Hato Rey, Puerto Rico 00919.
57. Mrs. Iris B. de Raminez, Head Teacher Trainer, Uni­
versity of Puerto Rico, Rio Piedras Campus, Puerto 
Rico 00913.
58. Miss Mabel Yates, 205 Cordell Hull Building, Nashville, 
Tennessee 37219.
59. Miss Froney Nicholson, 309 Thirtieth Avenue, Hattiesburg, 
Mississippi 39401.
60. Dr. Bertha Fritzsche, 801 Parker, Hattiesburg,
Mississippi 39401.
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61. Miss Helen Wilson, 518 Front Street. Boise, Idaho 
83702.
62. Miss Grace F. Harrison, Hartford, Connecticut.
63. Miss Majrie Livering, Supervisor, Home Economics Edu­
cation, 900 East Boulevard, Bismarck, North Dakota 
58502.
64. Miss Odessa Smith, State Department of Education,
P. 0. Box 44064, Baton Rouge, Louisiana 70804.
65. Miss Ruth Wallace, State Supervisor, Division of Vo­
cational and Technical Education, P. 0. Box 771,
Jackson, Mississippi 39205.
66. Mrs. Ardyce Gilbert, College of Home Economics, South 
Dakota State University, Brookings, South Dakota 57006.
67. Dr. J. Wesley Berry, Executive Secretary, Accrediting 
Commission for Secondary Schools, Western Association 
of Schools and Colleges, 1499 Bayshore Highway, Burl­
ingame, California 94010.
68. Dr. Guy Shellenbarger, Executive Director, Commission 
on Secondary Schools, Northwest Association of Second­
ary and High Schools, University of Oregon, Eugene,
Oregon 97403.
69. Dr. J. Wade Bingeman, Executive Secretary, Commission 
on Secondary Schools, Middle States Association of 
Colleges and Secondary Schools, 411 Wilford Building,
101 North 33rd Street, Philadelphia, Pennsylvania 19104.
70. Dr. Gordon Cawelti, Executive Secretary, Commission 
on Secondary Schools, North Central Association of 
Colleges and Secondary Schools, 5454 South Shore 
Drive, Chicago, Illinois 60615.
71. Dr. Milton Gold, Hunter College, New York, New York.
72. Dr. Ben Harris, Division of Curriculum and Instruction, 
University of Texas, Austin, Texas.
73. Dr. Galen Saylor, University of Nebraska, Lincoln, 
Nebraska.
74. Dr. William Alexander, University of Florida, Gainesville, 
Florida.
75. Mrs. Elladean Bittner, State Supervisor, Home Economics 
Education, State Department of Education, Juneau, Alaska.
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76. Dr. A. D. Albright, University of Kentucky, Lexington, 
Kentucky.
77. Mrs. Ruth Sylvest, Assistant Professor of Home Economics, 
Louisiana State University, Baton Rouge, Louisiana 70803.
78. Miss Mary Griffin, Board of Education, 31 Green Street, 
Newark, New Jersey.
79. Miss Helen Lackey, Director of Pood Service, 515 Calu­
met Avenue, Lima, Ohio 4580*1.
80. Miss Marion Cronan, Director of Homemaking and School 
Lunch, Brookline Public Schools, Town Hall, 333 Washing­
ton Street, Brookline, Massachusetts.
81. Miss C. Aileen Ericksen, Specialist, Home Economics Edu­
cation, Utah State Board of Vocational Education, Office 
of the State Administrator of Vocational and Technical 
Education, 136 East South Temple, Salt Lake City, Utah 
84111.
82. Dr. Alma Bentley, State Supervisor, Home Economics Edu­
cation, Room 901, Rutledge Building, Columbia, South 
Carolina 292 01.
83. Mrs. Isabel Walker de Martinez, Director, Home Economics 
Education, Department of Education, P. 0. Box 818, Hato 
Rey, Puerto Rico OO919.
84. Miss Blanche Portwood, State Supervisor, Home Economics 
Education, Capital Station, P. O, Box 532773 Oklahoma 
City, Oklahoma.
85. Mrs. Genevieve Pieretti, State Supervisor, Home Economics 
Education, Nevada State Division of Vocational and Tech­
nical Education, Heroes Memorial Building, Carson City, 
Nevada 89701.
86. Miss Flora Martin, State Supervisor, Home Economics Edu­
cation, State Department of Public Instruction, Helena, 
Montana 59601.
87. Miss Barbara Gaylor, Supervisor, Home Economics and 
Family Life Education Service, Division of Vocational 
Education, State Department of Education, Box 928,
Lansing, Michigan 48940.
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88. Miss Jane Reed, State Supervisor, Home Economics Edu­
cation, State Department of Education, State Office 
Building, Augusta, Maine 94330.
89. Dr. Rebecca Pate, Chairman, Home Economics Department, 
Alabama College, Montevallo, Alabama 35115.
90. Dr. Beverly D. Cusack, College of Home Economics, Uni­
versity of Rhode Island, Kingston, Rhode Island.
91. Mrs. Marion B. Conway, Assistant Director, Box 341,
Marting Road, Brandywine, Maryland.
92. Mrs. Isabel Reynolds, State Supervisor, Home Economics 
Education, Division of Vocational Education, Old Trails 
Building, 309 Washington Street, Indianapolis, Indiana 
46204.
93. Miss Gladys Grabe, Chief, Home Economics Education,
State Board for Vocational Education, State Office 
Building, Des Moines, Iowa 50319-
94. Miss Ruth Ellen Ostler, Bureau of Home Economics Edu­
cation, State Education Department, Albany, New York 
12224.
95. Mrs. Lucile C. Pee, Director, Home Economics Education, 
State Board for Community Colleges and Occupational 
Education, 207 State Services Building, Denver,
Colorado 80203.
96. Mrs. Emiko S. Kudo, Program Specialist II, Home Economics 
Education Service, State Department of Public Instruction, 
P. 0. Box 2360, Honolulu, Hawaii 96804.
97. Miss Prances Rudd, Director, Home Economics Education,
State Department of Education, State Education Building, 
Little Rock, Arkansas 72201.
98. Miss Anne G. Eifler, Assistant State Supervisor, Home 
Economics Education, P. 0. Box 911* Harrisburg,
Pennsylvania 17126.
99. Miss Janet Wilson, Director, Home Economics Education, 
Division of Vocational Education, State Capital Building, 
Lincoln, Nebraska 68509.
100. Dr. Mary Paulkinberry, Box 5213, Southern Station, 
Hattiesburg, Mississippi 39401.
101. Mrs. Lois Drain, Assistant Professor of Home Economics,
Box 245, Southern Station, Hattiesburg, Mississippi 39401.
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102. Miss Eleanor Johnson, Professor of Education, South 
Dakota State University, Brookings, South Dakota 
37006.
103. Miss Ruth Kimpland, Chief Consultant, Home Economics 
Education, Board of Education, 13 Fitzhigh Street, 
Rochester, New York l46l4.
104. Dr. Helen Nelson, Associate Professor, College of Home 
Economics, Martha Van Rensselaer Hall, Cornell Uni­
versity, Ithaca, New York 14850.
105. Mrs. Victoria Gangloff, Supervisor of Home Economics, 
Board of Education, City Hall, Buffalo, New York 14202,
106. Dr. Raymond G. Wilson, Executive Secretary, Commission 
on Secondary Schools, Southern Association of Colleges 
and Schools, 795 Peachtree Street, Atlanta, Georgia 
30308.
107. Dr. W. R. Goodson, Commission on Secondary Schools, 
Southern Association of Colleges and Schools, 795 
Peachtree Street, Atlanta, Georgia 30308.
108. Miss Elizabeth Michael, Director of Home Economics Edu­
cation, Insular Department of Education, Charlotte 
Amalie, St. Thomas, Virgin Islands 00802.
109. Mrs. Eleanor Frasier, Assistant Professor of Home 
Economics, Florissant Valley Community College,
3400 Fershall Road, Ferguson, Missouri.
110. Dr. Bonnie Greenwood, Teacher Educator, Home Economics 
Education, University of Missouri, Columbia, Missouri.
APPENDIX D
A LIST OF CRITERIA FOR MEASURING EFFECTIVENESS OF NEW 
COURSES IN HOME ECONOMICS IN SECONDARY SCHOOLS
The following information is valuable to a doctoral 
dissertation which is being conducted at Louisiana State Uni­
versity. Please answer as accurately and completely as pos­
sible. Your time and effort will be greatly appreciated.
The following items are those that might be included 
in criteria for evaluating new Home Economics courses imple­
mented in the last five years. Please indicate by a check (V) 
the extent to which each item is important for measuring the 
effectiveness of a new course.
Check (0) irrelevant; (1) non-essential; (2) recom­
mended; (3) valuable; (4) essential.
I. The new course is consistent with the philosophy
of the school and community.
0 1 2  3 4
_________  1. The objectives are consistent with the stated
philosophy of the school faculty.
_________  2. The objectives are consistent with the generally
accepted beliefs of the community population.
 :___3. The objectives are consistent with the policies
of the school board.
_________  4. The objectives are accepted by the school ad­
ministrators (Principals, assistants) at the 
school level.
5. The objectives are accepted by the school 
administrators (superintendent, staff) at 
the system level.
6. The objectives are accepted by the faculty 
of the school in which the program is operating.
7. The design (organization and operation) of the 
course has the official support of the school 
board.
8. The design of the course has the support of 
the administrators (superintendent and staff) 
at the system level.
9. The design of the course has the support of 
the administrators (principal, assistants) 
at the school level.
10. The design of the course has the support of
the faculty.
11. The operation of the course conforms to exist­
ing social patterns in the community.
12. The operation of the course is within the eco­
nomic assets of the resources available to 
the school and community.
Others: (Please list)
II. Adequate preparation for effective Implementation 
of the new course is made.
1. A survey of community needs and resources pre­
cedes initiation of the new course.
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_________  2. A survey of the opinions of local professional
personnel regarding the need for the proposed 
course precedes its initiation.
_________  3. The objectives and design of the proposed course
are officially approved by the school board.
_________  4. The objectives and design of the proposed
course are carefully interpreted to the 
school administrators involved.
__ 5. The objectives and design of the proposed
course are carefully interpreted to parents 
and others in the community.
_ 6. The objectives and design of the proposed
course are carefully interpreted to the 
school faculty.
_ 7- An advisory board of community leaderss pro­
fessional personnel^ and students partici­
pate in planning for the new course.
_ 8. Plans for evaluating the effectiveness of
the proposed course are a part of the design.
_ 9. A continuous program of public interpretation
is included in the design.
_ 10. Adequate resources for implementation of the
course are assured prior to its initiation.
_ 11. The course design incorporates enough flexi­
bility to meet the changing needs and con­
ditions .
_ 12. Plans for indoctrination of prospective students
are a part of the design.
Others: (Please list)
j!’**
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III. The new course operates within the existing Home 
Economics program,
0 1 2  3 4
_ 1. The course relates to vocational or occu­
pational needs of students in the area of 
Home Economics.
_ 2. The course is administered through the Home
Economics department.
 ___ 3. The head of the Home Economics department
is responsible for instructing the students 
or coordinating the efforts of those who 
do the instructing.
  ___ 4. Directives from the administration for oper­
ating the course are channeled through the 
office of the Home Economics department head.
_________ 5. Data gathered for evaluative and other pur­
poses are furnished through the Home Economics 
department head.
_________ 6. The scheduling of the new course is accom­
plished without conflict with the existing 
Home Economics program.
_______ 7 • The budget for the new course is incorporated
in the budget of the Home Economics department.
  8. Time allocations for the new course are con­
sistent with allocations for the existing 
programs.
  9* The new course makes use of existing Home
Economics facilities.
_________ 10. Additional facilities required for the new
course can be utilized also by students in 
the existing program.
______   _ 11. The new course makes use of existing super­
visory personnel in Home Economics.
   _ _ 12. The new course utilizes the services of
other departments in the school.
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_________  13* Time allocations are adequate to fulfill the
requirements of the particular course.
Others: (Please list)
IV. The curriculum for the new course is designed to 
meet the needs of the students.
_ 1. The vocational needs of the students are
identified prior to planning the detailed 
curriculum for the new course.
_ 2. The emotional-social needs of the students
are identified prior to planning the de­
tailed curriculum for the new course.
_ 3 • The intellectual status of the students
is identified prior to planning the de­
tailed curriculum for the new course.
_ 4. The curriculum is designed to meet the
identified vocational needs of the students 
enrolled.
_ 5. The curriculum is planned to meet the
identified emotional and social needs of 
the students.
_ 6, The curriculum is geared to the intellectual
status of the students.
_ 7- The curriculum is designed to meet the needs
of the students for problem-solving skills.
_ 8. The curriculum is designed to foster an ap­
preciation for'.■continuing education.
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  9. The curriculum is designed to improve com­
munication skills needed by the students.
  10. The curriculum is designed to help the
students to gain the appropriate vocational 
and occupational skills they need.
  11. The curriculum is designed to help the students
to acquire appropriate understandings and atti­
tudes they need for proficiency on the job.
  12. The curriculum is planned to accomplish the
identified objectives of the course.
Others: (Please list)
V. The curriculum for the new course is designed to 
meet community needs,
_ 1. An analysis of job opportunities for which the
course would provide preparation precedes the 
initiation of the course or class.
_ 2. An analysis of the specific skills, under­
standings, and attitudes needed for success­
ful performance on the job precedes the 
planning of the curriculum for the course.
_ 3• Opportunities are provided for modifying the
curriculum as community needs change.
_ 4. Community leaders are consulted regarding
changing community needs.
_ 5. An advisory committee which includes community
leaders gives direction to the course content.
. +■<**&
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_________  6. Specialists representing industries and
businesses related to the new course are 
utilized in instructional aspects of the 
course as appropriate.
_________  7- Facilities made available by community in­
dustries and businesses are utilized fully.
_______; _ 8. Where possible, cooperative arrangements
for work-study experiences are provided 
the students.
  9. An analysis of the extent of enrollments
in individual new courses is used as a 
guide for meeting community needs.i
   _ 10. A cooperative arrangement for use of facili­
ties of related departments is made for the 
implementation of courses based on determined 
needs in the community.
Others: (Please list)
VI. Adequate and qualified instructors are available 
for conducting the course.
__ 1. Each instructor has had experience on the job
or previous teaching experiences in the field 
covered by the new course.
_ 2. Each instructor holds a regular state certifi­
cate in Home Economics.
_ _ 3* The pupil-teacher ratio is no higher than
state and regional accrediting agencies allow 
in Home Economics courses.
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_________  4. Each instructor has basic knowledge of and
experience with the age group enrolled in 
the course.
_ i_______ 5 • Each instructor is familiar with the vo-
cational and occupational opportunities in 
the community.
   ___ 6. Each instructor is familiar with community
economics and social conditions.
_______  _ 7. Each instructor belongs to his local* state,
and national professional organizations related 
to his area of specialization.
________  8. Each instructor takes advantage of available
in-service opportunities related to the school 
and the new course.
_______  9* Local and state supervisory personnel in the
area are utilized in guiding and improving 
the course.
_________ 10. Guidance personnel at the local and system
levels work in close cooperation with the 
instructors in the new course.
  11. Each instructor holds a regular state certifi­
cate in a field closely related to his re­
sponsibilities in the new course.
    12. Each instructor possesses the basic skills
that are expected outcomes for participants 
in the new course.
Others: (Please list)
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VII. Methodology employed by each instructor is con­
sistent with what is known about learning and 
human growth and development.
0 1 2 3
_______  _ 1. The methods used help each student to ex­
perience success.
_________  2. The experiences provided the students are
varied sufficiently to challenge every 
participant.
_________  3- Each student is helped to see he is ex­
periencing success.
 .___*!. The students assist in making plans for
their own activities.
_________  5. Understanding precedes practices on a skill.
  _____ 6. Motivation emphasizes the Job of being suc­
cessful rather than receiving extrinsic 
rewards.
   7. The students assist in evaluating their own
achievement.
 ;___8. Testing techniques used are appropriate to
the individual student and the situation.
______ __ 9. Individual records of progress are maintained
for each student.
_________ 10. The instructors guide the students to the use
of problem-solving procedures with the. course 
content.
_________ 11. Emphasis is placed on learning how to learn.
_________ 12. Emphasis Is placed on the affective as well
as the cognitive domain of learning.
_________ 13- Emphasis is placed on psychomotor as well
as the other domains of learning. "
Others: (Please list)
0 1 2  3 4
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VIII. Instructional materials and facilities are ade­
quate for a successful course.
  1. Each instructor prepares teaching materials
for use in the course.
  2. Appropriate films, filmstrips, flat pictures,
models, charts, and graphs are available for 
use by the instructors.
  3. Projection equipment is available for the
instructor’s use.
  4. Raw materials needed by the class in completing
their projects are available in sufficient 
kinds and quantities.
  5. Chalkboards and bulletin boards are available
in the rooms where instruction is conducted.
  6. Special equipment needed in conducting the
course is available in sufficient quantity 
for the number of'students participating.
  7- Space available for instruction is sufficient
to meet the needs of the students enrolled.
  8. Facilities used are adequately lighted, heated,
and ventilated.
_ _ 9. Facilities used are comfortable and attractive.
_ _ 10. Equipment being used is kept in good repair
for daily usage.
_ _ 11. Library facilities with adequate references in
the course content are available.
  12. A critical examination is made of all in­
structional materials from commercial sources 
before use in any course. ' -
" r" ^
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Others: (Please list)
IX. Administrative leadership and organizational ar­
rangements are conducive to the success of the 
new course.
  1. Supervisory services are provided the in­
structors in the new course,
  2. Secretarial assistance is provided as neces­
sary.
  3- Sufficient time is provided each day or
week for conducting the new course.
_ 4. Financial support for the course is adequate.
_ 5- The period of time (semester, year) is suf­
ficient to achieve the purposes of the course.
_ 6. Time is provided for teachers to coordinate
in-school student activities with out-of­
school related experiences.
_ _ 7- Opportunities for participation of instructional
personnel in in-service activities are provided.
_ 8. Enrollments are limited to the number that .can
be handled adequately In the space with the 
equipment, and the number of instructors ; 
available.
_ 9. Janitorial services are provided in the facili­
ties used In the course.
10. Equipment necessary for specialized classes 
Is provided.
V.
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   11. Progress records of all participants are
available for guidance purposes.
Others: (Please list)
X. The anticipated outcomes of the course have been,, 
or are being, realised.
_ 1. Test results indicate the acquisition by the
participants of the basic vocational skills.
_ 2. Observation and other evaluative techniques
indicate the acquisition by the participants 
of the basic vocational skills identified 
with the objectives of the course.
_ 3* Test results indicate the acquisition by the
participants of the basic understandings 
identified with the objectives of the course.
_ 4. Observation and other evaluative techniques;
indicate the acquisition by the participants 
of the basic understandings identified with 
the objectives of the course.
_ 5. Evaluative data indicate the acquisition by
the participants of the basic attitudes 
identified with the objectives of the course.
_ 6. Evaluative data indicate that progress has
been made in meeting the emotional nez-C r, of 
this particular group of students.
_ 7* Evaluative data indicate that progress has
been made in meeting the social needs of 
this particular group of students.
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  ___8. Evaluative data indicate an increased ap­
preciation of the value of continuing edu­
cation.
_ _______  9. Evaluative data indicate progress has been
made in improving problem-solving skills .
_______  10. Follow-up data show the success of the
participants in subsequent education or 
employment.
  11. Plans are being made to continue and possibly
expand the program.
     12. Evaluative data indicate progress has been
made in increasing communication skills.
 ;_____13. Plans are being implemented for re-examining
the objectives of the course periodically.
_________ 14. Plans are being implemented for re-examining
the design of the course periodically.
Others: (Please list)
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Dear Mrs. Chapman:
Have you had time in your busy schedule to 
complete and return the questionnaire, sent 
earlier, entitled, "A List of Criteria for Meas­
uring Effectiveness of New Courses in Home Eco­
nomics in Secondary Schools"? If not, any help 
you can give in helping me secure as many re­
turns as possible will be appreciated.
Margaret McCarthy 
Assistant Professor 
School of Home Economics 
University of Southern Mississippi
■/
APPENDIX P
CRITERIA FOR MEASURING EFFECTIVENESS OF NEW COURSES IN 
HOME ECONOMICS IN SECONDARY SCHOOLS
The checklist consists of evidences on characteristics 
found in good home economics courses which are new to that 
department. Mark the extent to which this course is meeting 
each characteristic or evidence on the checklist. Use the 
following symbols to mark degree:
X - not applicable
0 - not at all
1 - very little
2 - some
3 - fair amount
4 - extensively
Evaluation represents the best judgment of those making 
the evaluation after all evidences or characteristics have been 
considered. The evaluation for each criterion may be repre­
sented by one of the following:
4 - Very superior, when average rating is 3.50 and above
3 - Superior, when average rating is 2.50 - 3.49
2 - Average, when average rating is 1.50 - 2.49
1 - Inferior, when average rating is .50 - 1.49
0 - Very inferior, when average rating is 0 - .49
I . The new course Is consistent with the philosophy 
of the school and community.
X 0 1 2 3 4
___________  1. The objectives are consistent with the stated
philosophy of the school'faculty.
2. The objectives are consistent with the
generally accepted beliefs of the community 
population.
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_   _____________3-  The objectives are consistent with the
policies of the school board.
_ '__________   ^. The objectives are accepted by the school
administrators (principals, assistants) 
at the school level.
_____________  5. The objectives are accepted by the school
administrators (superintendent, staff) 
at the system level.
_____________  6. The objectives are accepted by the faculty
of the school in which the program is 
operating.
_____________  7. The design (organization and operation) of
the course has the official support of the 
school board.
___________    8. The design of the course has the support of
the administrators (superintendent and staff) 
at the system level.
 _______ 9. The design of the course has the support of
the administrators (principal, assistants) 
at the school level.
___________  10. The design of the course has the support of
the faculty.
 ________ 11. The operation of the course conforms to
existing social patterns in the community.
___________  12. The operation of the course is within the
economic assets of the resources available 
to the school and community.
Evaluation - Section I
Very superior ( ) Superior ( ) Average ( )
Inferior ( ) Very inferior ( )
II. Adequate preparation for effective implementation 
of the new course is made.
_____________ 1. A survey of community needs and-resources
precedes initiation of the new course,..
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___________  2. A survey of the opinions of local professional
personnel regarding the need for the proposed 
course precedes its initiation.
_ _   3. The objectives and design of the proposed
course are officially approved by the 
school board.
___________  4. The objectives and design of the proposed
course are carefully interpreted to the 
school administrators involved.
___________  5- The objectives and design of the proposed
course are carefully interpreted to parents 
and others in the community.
___________  6. The objectives and design of the proposed
course are carefully interpreted to the 
school faculty.
  7. An advisory board of community leaders, pro­
fessional personnel, and students partici­
pate in planning for the new course.
___________  8. Plans for evaluating the effectiveness of
the proposed course are a part of the 
design.
___________  9. A continuous program of public interpretation
is included in the design.
___________  10. Adequate resources for implementation of the
course are assured prior to its initiation.
  11. The course design incorporates enough flexi­
bility to meet the changing needs and con­
ditions .
  12. Plans for orientation of prospective students
are a part of the design.
Evaluation - Section II
Very superior ( ) Superior ( ) Average ( )
Inferior ( ) Very inferior ,( ) ~ w'
©
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III. The new course operates within the existing Home 
Economics program.
X 0 1 2 3 4
___________  1. The course relates to vocational or occu­
pational needs of students in the area of 
Home Economics.
 ;__________ 2. The course is administered through the
Home Economics department.
___________  3. The head of the Home Economics department
is responsible for instructing the students 
or coordinating the efforts of those who . 
do the instructing.
___________  4. Directives from the administration for
operating the course are channeled through 
the office of the Home Economics department 
head.
___________  5. Data gathered for evaluative and other pur­
poses are furnished through the Home Eco­
nomics department head.
___________  6. The scheduling of the new course is ac­
complished without conflict with the 
existing Home Economics program.
___________  7. The budget for the new course is incorporated
in the budget of the Home Economics depart­
ment .
  8. Time allocations for the new course are
consistent with allocations for the existing 
programs.
9. Additional facilities required for the new 
course can be utilized also by students In 
the existing program.
  10. The new course makes use of existing super­
visory personnel in Home Economics.
   11. The new course utilizes the services of
other departments in the school.
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___________  12. Time allocations are adequate to fulfill
the requirements of the particular course.
Evaluation - Section III
Very superior ( ) Superior ( ) Average ( )
Inferior ( ) Very inferior ( )
IV. The curriculum for the new course is designed to 
meet the needs of the students.
  1. The vocational needs of the students are
identified prior to planning the detailed 
curriculum for the new course.
  2. The emotional-social needs of the students
are identified prior to planning the de­
tailed curriculum for the new course.
  3- The intellectual status of the students
Is identified prior to planning the de­
tailed curriculum for the new course.
 *1. The curriculum Is designed to meet the
Identified vocational needs of the 
students enrolled.
  5. The curriculum is designed to meet the
identified emotional and social needs 
of the students.
  6. The curriculum is geared to the intel­
lectual status of the students.
  7* The curriculum is designed to meet the needs
of the students for problem-solving skills.
  8. The curriculum is designed to foster an
appreciation for continuing education.
  9. The curriculum is designed to improve com­
munication skills needed by the students.
10”. The curriculum is designed to help the
-tudents to gain--the ..appropriate vocational 
and occupational skill's- they need.
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___________  11. The curriculum is designed to help the
students to acquire appropriate under­
standings and attitudes they need for 
proficiency on the Job.
___________  12. The curriculum is planned to accomplish
the identified objectives of the course.
Evaluation - Section IV
Very superior ( ) Superior ( ) Average ( ) 
Inferior ( ) Very inferior ( )
V. The curriculum for the new course is designed 
to meet community needs.
  1. An analysis of job opportunities for which
the course would provide preparation pre­
ceded the initiation of the course or 
class.
  2. An analysis of the specific skills, under­
standings, and attitudes needed for suc­
cessful performance on the job preceded 
the planning of the curriculum for the 
course.
  3. Opportunities are provided for modifying
the curriculum as community needs change.
  4. Community leaders are consulted regarding
changing community needs.
  5* An advisory committee which includes com­
munity leaders gives direction to the course 
content.
  6. Specialists representing industries and
businesses related to the new course are 
utilized in instructional aspects of the 
course as appropriate.
 7- Facilities made available by community in­
dustries 'arid businesses are utilized fully.
_ 8. Where possible, cooperative arrangements
for work-study experiences are provided 
the students.
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___________  9. An analysis of the extent of enrollments
in individual nev; courses is used as a 
guide for meeting community needs.
____________  10. A cooperative arrangement for use of facili­
ties of related departments is made for the 
implementation of courses based on determined 
needs in the community.
Evaluation - Section V
Very superior ( ) Superior ( ) Average ( )
Inferior ( ) Very inferior ( )
VI. Adequate and qualified Instructors are available 
for conducting the course.
  1. Each instructor has had experience on the
job or previous teaching experiences in 
the field covered by the new course.
  2. Each instructor holds a regular state
certificate in Home Economics.
 3. The pupll-te.acher ratio is no higher than
state and regional accrediting agencies 
allow in Home Economics courses.
  4. Each instructor has basic knowledge of
and experience with the age group enrolled 
in the course.
  5. Each instructor Is familiar with the vo­
cational and occupational opportunities 
in the community.
  6. Each instructor is familiar with community
economics and social conditions.
7. Each instructor belongs to his local, state, 
and national professional organizations re­
lated to his area of specialization.
  8. Each instructor takes advantage of available
in-service opportunities related to the 
school and the new course.
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___________  9. Local and state supervisory personnel in
the area are utilised in guiding and im­
proving the course.
___________; 10. Guidance personnel at the local and
system levels work in close cooperation 
with the instructors in the new course.
___________  11. Each instructor holds a regular state
certificate in a field closely related 
to his responsibilities in the new course.
___________  12. Each instructor possesses the basic skills
that are expected outcomes for participants 
in the new course.
Evaluation - Section VI
Very superior ( ) Superior ( ) Average ( )
Inferior ( ) Very inferior ( )
VII. Methodology employed by each instructor is con­
sistent with what is known about learning and 
human growth and development.
 1. The methods used help each student to ex­
perience success.
  2. The experiences provided the students are
varied sufficiently to challenge every 
participant.
  3. Each student is helped to see he is ex­
periencing success.
  4. The students assist in making plans for
their own activities.
5. Understanding precedes practices on a skill.
6. Motivation emphasizes the joy of being suc­
cessful rather than receiving extrinsic 
rewards.
7. The students assist in evaluating their 
own achievement.
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___________  8. Testing techniques used are appropriate to
the individual student and the situation.
___________  9. Individual records of progress are main-
“ tained for each student.
   _______  10. The instructors guide the students to
the use of problem-solving procedures 
with the course content.
___________  11. Emphasis Is placed on learning how to learn.
___________  12. Emphasis is placed on the affective as well
as the cognitive domain of learning.
___________  13. Emphasis is placed on psychomotor as well
as the other domains of learning.
Evaluation - Section VII
Very superior ( ) Superior ( ) Average ( )
Inferior ( ) Very inferior ( )
VIII. Instructional materials and facilities are 
adequate for a successful course.
  1. Each instructor prepares teaching materials
for use in the course.
  2. Appropriate films, filmstrips, flat
pictures, models, charts, and graphs are 
available for use by the Instructors.
  3. Projection equipment is available for the
instructor’s use.
  4. Raw materials needed by the class in com­
pleting their projects are available in 
sufficient kinds and quantities.
  5. Chalkboards and bulletin boards are avail­
able in the rooms where instruction is 
conducted.
  6. Special equipment needed in conducting the
course Is available In sufficient quantity 
for the number of students participating.
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  _______  7. Space available for* instruction is suf­
ficient to meet the needs of the students 
enrolled.
___________  8. Facilities used are adequately lighted;,
heatedj and ventilated.
___________  9. Facilities used are comfortable and at­
tractive .
___________  10. Equipment being used is kept in good repair
for daily usage.
___________  11. Library facilities with adequate references
in the course content are available.
___________  12. A critical examination is made of all in­
structional materials from commercial 
sources before use in any course.
Evaluation - Section VIII
Very superior ( ) Superior ( ) Average ( )
Inferior ( ) Very inferior ( )
IX. Administrative leadership and .organizational 
arrangements are conducive to the success of 
the new course.
  1. Supervisory services are provided the in­
structors in the new course.
  2. Secretarial assistance is provided as
necessary.
  3- Sufficient time is provided each day
or week for conducting the new course.
  ^ . Financial support for the course is adequate.
  5. The period of time (semester, year) is suf­
ficient to achieve the purposes of the course.
  6. Time is provided for teachers to coordinate
in-school student activities with out-of- 
school related experiences.
1H2
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___________  7- Opportunities for participation of in­
structional personnel in in-service 
activities are provided.
___________  8. Enrollments are limited to the number that
can be handled adequately in the space 
with the equipment3 and the number of 
instructors available .
_________  _ 9. Janitorial services are provided in the
facilities used in the course.
___________  10. Equipment necessary for specialised classes
is provided.
___________  11. Progress records of all participants are
available for guidance purposes .
Evaluation - Section IX
Very Superior ( ) Superior ( ) Average ( )
Inferior ( ) Very inferior ( )
X. The anticipated outcomes of the course have been, 
or are being, realized.
  1. Test results indicate the acquisition by
the participants of the basic vocational 
skills.
  2. Observation and other evaluative techniques
indicate the acquisition by the participants 
of the basic vocational skills identified 
with the objectives of the course.
  3. Test results indicate the acquisition by
the participants of the basic understandings 
identified with the objectives of the course.
  4. Observation and other evaluative techniques
indicate the acquisition by the participants 
of the basic understandings identified with 
the objectives of the course.
  5. Evaluative data indicate the acquisition by
the participants of the basic attitudes 
identified with the objectives of the course.
X 0 1 2 3 4
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  6. Evaluative data indicate that progress has
been made in meeting the emotional needs 
of this particular group of students.
  7* Evaluative data indicate that progress has
been made in meeting the social needs of 
this particular group of students.
_ _ 8. Evaluative data indicate an increased
appreciation of the value of continuing 
education.
  9* Evaluative data indicate progress has
been made in improving problem-solving 
skills.
  10. Follow-up data show the success of the
participants in subsequent education or 
employment.
  11. Plans are being made to continue and
possibly expand the program.
  12. Evaluative data indicate progress has been
made in increasing communication skills.
  13. Plans are being implemented for re-examining
the objectives of the course periodically.
  14. Plans are being implemented for re-examining
the design of the program periodically.
Evaluation - Section X
Very superior ( ) Superior ( ) Average ( )
Inferior ( ) Very inferior ( )
VITA
Mary Margaret McCarthy was horn In Hattiesburg, 
Mississippi, on July 28, 1919- She graduated from Hatties­
burg High School in 1936. She received the B.S. degree in 
Home Economics Education In 1939 and the M.A. degree in 
1956 from the University of Southern Mississippi. Further 
graduate study was done at Florida State University, the 
University of Mississippi, and Louisiana State University.
She taught three years in the Fort Walton (Florida) 
High School before being employed as cafeteria manager at 
Camp Shelby, Mississippi (19*12-1946). She was an Area 
Supervisor for the School Lunch Program of the Mississippi 
State Department of Education from 19*17 to 196 .^ Since 
that time, she has been a faculty member at the University 
of Southern Mississippi as Assistant Professor of Home Eco­
nomics in the areas of Foods and Nutrition, and Institution 
Management.
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